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This content analysis schedule for the Bilingual 
Education Program of Espanola, New Mexico, presents information on 
the history, funding, and scope of the project. Included are 
sociolinguistic process variables such as the native and dominant 
languages of students and their interaction. Information is provided 
on staff selection and the linguistic background of project teachers. 
An assessment is made of the duration and extent of the bilingual 
component, and the methods of second language teaching in general. 
Included is an analysis of materials, student grouping, tutoring, 
curriculum patterns, and cognitive development. The report also 
discusses self-esteem, learning strategies, the bicultural and 
community components, and means of evalua^^ion. Attached to the 
schedule are plans for the second year of operation, a report on 
pre-service and in-service for bilingual education teachers and 
administration staff during 1970-71, and performance objectives. Also 
included is inforniation on community involvement. (SK) 



FILMED FROM BEST AVAILABLE COPY 



^ ^ ' ^* PROJECT BEST ^5p«-hoia- ^ A^etJ /V| €)L»*Cd 

— • Bilingual Education Applied Research Unit 

N.Y.C, Bilingual Consortium 
Hunter College Division 
695 Park Avenue 

^ N.Y.,II.Y.10021 



o 

Q 
LU 



CHECK M DOCUIEITS READ FOR COHTEIIT /Ji;d.YSIS SCHEDULE 

Initial Proposal 
2nd Year Continuation 
3rd Year Continuation (on separate C.A.S.) 



Give Dates and Note if Evaluation is included in continuation. 





1st year 


2nd year 


3rd yoor 


Evaluation design 








Inter in evaluation 








Final evaluation 








Pre-audit 








Inter in audit 








Final audit 









^ U.S. DEHITWN1 or HUITN. E0UCMIOII i WElFAIf 

OFFICE Of EDUCATION 



o 

-J 



THIS IKKUMENT HM KEN liriOOUCEO lUCTlY AS lECCIVED ENN TNE 
MIfON 01 OtOAMUflON OII6INAnN6 IT. KNNTS Of VIEW 01 OMNHMS 
STITEO 00 NOT NECESSAIIIY KPKSENT OfFICUl OFFICE Of EDUCATION 

MSinoN 01 roiiCY 



ArojMt Best 
Bilingual Education Applied fieseareh Unit 
Hunter College, 695 Parte Awe., M.I., M.I. 10021 

COREHT AHALXSIS SCHEDOLB PGR BHIMCSUAL EDOCATIOM PBOdUMS 

TABLE OF COOTEpTS 

PB03ECT HffiNTIPICAIIOIf 
0.1 Project Number 
0.2 XsM of Project 

0.3 Address of Project (number and street) 
0.4 City and State of Project 
0.5 State (checklist) 



1.0 
2.0 



3.0 
4.0 



PROJECT HISTOTI, FDHDINQ AND SCOPE 
1.1 Y ear Project Began under Title VII 
PONDING 

2.1 Pending of Bilingual PlrograB, Prior to Title Vn 

2.2 lear Rrior Rinding Began 

2.3 Student Level (Elenentazy or Seeondaxy) in Prtor Bainirual Proersm 

2.4 Source of Prior Bilingual Program Funding ""P^ urogram 

2*6 sSS^2^ of Programls) if Cooperating vith Title Vn Program 

?SSit521i{?SsrSi" ^^-^^ ^^--^ ^ ^ 

2.7 Source of Concuxrent Ftnding 

2.8 Total TiUe VII Grant (first year) 
UNIVERSm InvolreMnt vith Proiect 
SCOPE OP PROJECT 

4.1 Noaber of Schools Involved 

4.2 Students - total nonber 

4«4 Nonp-graded classes 
PROCE SS VAR IABMS 
5.0 STODEms (socidinguistic) 

I'i ?StSif SS^ LBngaagfi and Cultural Affiliation (chart) 
?•? SSS?^ ^ Identification of Target Studenta vcwut.; 

5.3 Ethnic Idrotitgr of EngUsh Mother Tongue Students 

I'i J**^^* Language if Different from Doadnant Language 

5.5 Studenfti Dominant Language and Extent of EillaguaUsm 

5.6 Recruitment of Students 

5.7 ftwpor tion of EMI Pupils in Pkojeot Area 

5.8 Conmnitgr Characteristics 

5.9 Socio-Eoonomic Status of N-EMT Ptotieipating Students 
5.]DSocio-Econamic Status of BfT PartidpatingStudeats 
5.UProportion of . Migrant Studmts in Project 
SOCIOLINGUISTIC SURVK ^rojeci 

6.1 Existence of Survaj 

6.2 Grot^s Included in Survey 

t'l SS£!ir !r^*lJ^ ^^""^ of Ccnunication 

6.4 Datezmlnation of Students* Language Dominance (if not in Survw) 

t'l £5yp?°^?*?".SJ!"^*^ ^ mterwLaniSgriiloSSty 

I * fz/^i^ Attitudes tovard Second Language Leaminff 

6.8 Stud«t Attitudes toward Native «>d sJ^oSdSngSSTLL^ 

6.9 CoBWtaltjr Attitudes toward Ifaintenanca KeKiung 
6.]0Survigr*s JaptLOt on ?tq 



6.0 



0«3 iddress of Project (xxuoiber and streot) 1 

0«4 Cilgr and State of Project 1 

0.5 State (cheddiet) 1 

1.0 PROJECT HISTOiQL . FDHDING IND SCCPE 

1^1 Y ear Project Began under Title VII 1 
Z.0 FOHDIHG 

2ml Funding of Bilingual Ptogrm^ Pjrior to Title VII 1 

2«2 Tear Pk^lor Finding Began 1 

2m3 Student Level (Elenentaiy or Secondary) in Ptlor Bilingual Program 1 

2mU Source of Prior Bilingual Prograa Amding 1 

2«5 Concurrent Funding of P^rograBia) if Cooperating vlth Title VII RrograM 1 
2m6 Student Lerel (Elenentaxy or Secondazy) Involved in Concurrent Ptogran 

Cooperating with Title VH 1 

2«7 Source of Concurrent Funding 1 

2.8 Total Title VH Qrant (first year) 1 
3.0 nHVERSm Invdlvwent vith Project 1 
^0 SCOPE OF PROJECT 

^1 KuBiber of Schoola Involved 2 

Ji.2 Students - total nnaiber 2 

A. 3 Students - grade levels nndMr of classes^ and nvber of students groaped 

grade levels 2 

J^U Kon-graded classes 2 

PROC ESS ViR IABMS 

5,0 STDSEHIS (sociol Ingni stic) 

5ml Students* Boadnant and Native Language and Cultural Affiliation (chart) 2 

5m2 Cultural or Ethnic Identification of Target Students 3 

5.3 Ethnic Identity of English Mother Tongue Students 3 

5mU Students* Hative Language if Different frm Boninant Language 3 

5m5 students* Dcninant Language and Extent of Bilingualian 3 

5.6 Beeruitnent of Students 4 

5«7 P^roportion of Sff Pupils in Ph>Jeet i^ea 4 

5«d CoHunily Characteristics ^ 

5«9 SociOi^conoBic Status of V-EMT Participating Students A 

5«DSocio-EconcBic Status uf EMT Participating Students A 

5«]lFroportion of Migrant Students in Project A 

6.0 SOCIQLIIIGUISTIC SURVES 

6.1 Existence of Survey A 

6.2 QrotspB ]bicluded in Survey A 

6.3 Language Boninance tiy Pnnlns and throu^^ Vajrious Means of Conmication A 

6. A Betenaination of Students* Language Ba^bnance (if not in Survey) 5 
6«5 Survey Lidudes Beterul nation of any Inter-Language in Coonunity 5 

6.6 l-P?7 P^orental Attitudes touard Language Maintenance or Shift 5 

6.7 EMT Parental Attitudes toward Second Language Iisaming 5 
6.6 Student Attitudes toimrd Sative and Second Language ^^rv^vg 5 

6.9 Ccnninity Attitudes toward Maintenance 5 
6«]DSurviqr*s Xq>act on Frognm 5 

7.0 STAFF SELECTIOH 

7«1 Linguistic Background of Pteject Teachers 5 

7.2 Linguistic Background of Project Aides or Paraprofessionals 6 

7.3 BoBinant and Native Languages Used Ij Bilingual Teachers 6 

7. A Baainant and !Iative Languages Used I7 Aides 6 
7m5 Cultural Affiliation of Teachers, Aides, Piroject Oirector and Evaluators 6 

7.6 Selection of R-EXT Teachers Aram Local Coonunity 7 

7.7 Proportion of Teachers and Aides of Sane Cultural Background as H-EMI Students 7 
7.B Teacher Qualifications (Training Prior to Project) 7 

8«0 STAFF BEVELCVMEHT 

B. 1 lareas of Training for Teadiers and for Parqprofessionals 7 
B.2 Stated Goals of Teacher Training 7 
B.3 Methods of Teacher Trainiiaig 8 
B.A Provision of Tiae for Joint Lesson Planning (Teachers and Panprofeasionals) B 
B.5 frovision for Paraprofessionala to Receive Credit toward Certification 8 
B.6 Role of Paraprofessionals 8 
8«7 Personnel Training Project Teachers and Par^rofessionala 8 
8«8 Exi^t of BilingualisB and Bicultnralisn of Personnel Training Staff 8 
B.9 Period When Training Is Ptovided 8 



U.0 



8.10 Extent of Training 

8,U ProporUon of Teachers Attending Training 
9,0 TFJCHBtS' AinTODES 

9«1 Aee eaae nt of Teachers' Attitudes 
10.0 STAFF PATTERNS 

10.1 Kinds of Staff Patterns 

10.2 Staff 

10.3 PuqpUs per Class 
10.4, Aldes/^araprofesslonals per Class 

10.5 H-BCr or Bilingual Aldes/Paraprofesslonals per Class 

ISiliSIS^ Providing Special Aid to Pupils Having Most Dif flcully In Learning 
IMSTBDCnOMAL OOMPOMEOT - DORATIOM AKD EHEMT OF BIUNCUAL CQffOBEHT 

11.1 Ouratiot. of Bilingual Education (Poliey) 

11.2 Projected Duration of Project Instruction throu^ H-Bd Language (in rears) 

11.3 Grade Vi.eia Second Language Learning Is Introduced 
11«4 nrojeoted Linking of Current Project to Ititure Bilingual Program 
U«5 Projected DuraUon of Second Language Learning for English DoBlnant 

Students 

11.6 PMJected Ottration of T.eiim1ng In Hative Language for N-E Ocadnant 
Students 

11«7 - 11.9 Instructional Tine in and tbroagfi their Hatire Language for 

B-On Students who Are Non-English Dominant 
11.10 - 11,12 Instructional Time in and through their Native Language (N-QCT) 

for pupils Mbo are N-BfT/E Doninant 
11.13 Progm Type - Obe Uagr 

11*U - 11.16 IhstrucUonal Tine in and through Second Language for EMT Students 
11.17 Mixed or Separate Language Usage tnr Teacher and Aide in dassroon 

12.0 METHODS OF SECOND LANGUAGE TEACHING 

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE 

13.1 Sequential or Concurrent Learning of Listening, Speaking in Both Languages 

13.2 Belatlon of Beading and IWtlng to Listening, Speaking ^ 

13.3 Detendnatlon of Listening, Speaking Prorldency 
13.^ Relationship of learning Native and Second Language Beadine Skills 

13.5 Period Reading Is Introduced —hs-k «««xng 

13.6 Detexinlnati.on of Reading Readiness 

13.7 Projected Grade for Grade Level Reading in Doninant and Second Language 

13.8 Projected Grade for Grade Level Aeadenic Achiev«nent In Second Laneuaee 
IHTEGRATIQN OF SECOND LANGUAGE LEARNING WUH OIHER I£ARNING 
IREA3MENT OF CHILD'S LANGUAGE 
MATERIALS 

16.1 Reading Materials - Types 

16.2 Reading Material in Child's Dialect 



PAGE 
8 



U.0 
15*0 
16.0 



17.0 



18.0 



19.0 
20.0 



FRIC 



16.3 Materials and Techniques for Second Language Wiring 
16.^ Sources of Materials in Language other than &iglish 
1 6.5 Spe cific Bilingual/Bloultural Materials Used 

STUDENT GROUPING 

17.1 Mixed or Separated hgr Doniaant Language 

17.2 Size of Groups 

17.3 Criteria for Groining 
TDTORING 

18.1 Student Tutoring 

18.2 Paivprofesslonal Tutoring 

18.3 Pazvnt Tutoring 

18.^ draining of Parent Tutors 
CURRICULOM PATTERNS 
COGNITIVE DEVELOPMENT 
20.1 la Earlj Childhood 



8 

8 

9 
9 
9 
9 
9 
9 

9 
9 
9 
10 

10 

10 

10 

10 
U 
U 
11 

11p-12 

12 
12 
12 
12 
13 
13 
13 
13 
13 
U 

U 
U 
U 
15 
15 

15 
15 
15 

15 
15 
16 
16 
16 

16 



~ U«l lAiratlon of Bilingual Education (Policy) 9 
11«2 IVoJeeted Duration of Project Instruction tfarou^^ N-Qff Language (in jaara) 9 
11«3 Grade When Second Language Learning la Introduced 9 

llmU Ftojected Linking of Current Project to Ititnre Bilingual f rognm 10 
Projected Duration of Second Langi'age Learning for English Doninant 

Students 10 
11«6 Projected Duration of Learning in Native Language for N-E Doninant 

Students 10 
11«7 - 11«9 Instructional Tine in and throui^ their Hatire Language for 

H-Qfl Students \/bo Are Non-English DGodnant 10 
11«10 « 11«12 Instructional Tine in and through their lative Language (B-afi) 

for piqpils \Aio an H-EMl/B Doninant 10 

11«13 Progr a n l^pe - One Vby U 
llmlA - 11«16 Instructional Tine in and througji Second Language for EMI Students U 

U^l? Hlzed or Separate Langua;^ Usage tgr Teacher and Aide in Classroon U 

12«0 MEIHODS OF SECOND LANGUiGE TEACHING 11-12 
13.0 DdOHANT AMD SECOND LANGUAGE SKILLS SEQUENCE 

13«1 Sequential or Concurrent Learning of Listening^ %>eaking in Both Languages 12 

13«2 Belation of Reading and Uriting to Listening, ^peaking 12 

13«3 Detexnination of Listening, Speaking Ptoricienqr 12 

Relationship of Learning Native and Second Language Reading Skills 12 

13«5 Period Reading Is Litroduced 13 

13*6 Detexnination of Reading Readiness 13 

13«7 P^Jected Grade for Grade Level Reading in Doninant and Second Language 13 

13«S Projected Cbrade for Grade Level Acadenic Aehlevenent in Second Language 13 

U«0 INTECStAIION OF SECOND LANGUAGE LEARNING UHH OIHBl LEARNING 13 

15«0 IREA3MENT OF CHILD<S LANGUAGE U 
16«0 MATERIALS 

16«1 Reading Materials - types 14 

16«2 Reading Material in Child's Dialect U 

16«3 Materials and Techniques for Second Language I>aam1ng H 

16mA Sources of Materials in Language other than Ibgllsh 15 

16.5 Spe cific BIT Ingual/bieultural Materials Used 15 

17«0 STUDENT GROUPING 

17*1 Mixed or Separated tgr Doninant Language 15 

17*2 Size of Groups 15 

17*3 Criteria for Grovping 15 

1B«0 TUTORING 

1S«1 Student Tutoring 15 

18«2 Paraprofessional Tutoring 15 

18«3 Hrent Tutoring 16 

IBmA Training of Parent Tutors 16 

19«0 CU RRICULOM PATT ERNS 16 
20«0 COGNITIVE DEVELOPMENT 

20.1 In Earlj Childhood 16 

20«2 In lAter Qredes 16 

21«0 SELF ESTEEM 17 

22«0 LEARNING STRATEGIES 17 
23«0 BICULTURAL COHPONENT 

23.1 l>po 17 

23«2 (^ss-Cultural Auareness 18 

23«3 Decreasing Ethnocentrlsa 18 

23«4 Iixtent of Learning About N-fiCI Culture 18 

23«5 Definition of Anerican Culture 18 
2U0 CCHMDNITI COMP(aiENT 

24*1 Bilingual Libraries 18 

24«2 Ethnic Studies Ubraiy 18 

24«3 Program Dissenination to Comunity 19 
24«4 Methods Used to Seek Ccnnunity Involvcnent in Fomulatlon of ftpogran Policies 19 

24«5 Methods Used to Keep Progran Infomed About Ccnnmitj 19 

2Am6 Means by irtiich School Is Open to Ccnunltjr 19 

25.0 IMPACT EVALUATION 19-20 

26.0 EVALUATCR'S ROLE 20 

27«0 EVALUATION PROCEDORE 20 



Derelcped bgr Marietta Sararla Shore 
Coordinator^ BEARU - 



Bilingual Education ^lied Research Tbit 
project b.e.s.t. 

n.y.c. consortiUQ on bilingual education 

CONTENT ANALYSIS SCH2DULS 

FOR BILIIIGUAL EDUCATION F.:OGxU&IS 

R. Hess /mss 



0^1 Project No. 



pafce 1 



3X 



Research Assistant 



ftite ::ay 20,1972 



Q Jime of Project Espaflbla Blllngu&l Education Progr am 

EspdSrola Kiinicipal Schools 
Address of Project V.O. Box 249 



O.it Espanola. M ew Mexico 8 7^32 



•05 



STATE 



1*Alas!ca 
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10- -Indiana 
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6- Florida 
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10- *Indiana 



1 1 -Louisiana 21 -^Oldahonia 

1 2- )Iaine 22-Oregon 

1 3- ^k88acfau8etts 23-Pennsylvania 
1^-41ichigan 2A-*:hode Island 
1 5-4iontana 25-Texas 
I6«fiev Has^shire 26-Utali 
17-Hcw Jers^ 27-Ven3ont 



13-Nev llexico 
iS-Neu Yor:: 
20-Chio 
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3CM3ther (specify) 
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1.0 P/i)J2CT HIST0.1I, FOHDE^ AKD SC0P2 
1.1 Year Project began under Title VII: 
see 97 - 1969 

Project (ff - 1970 

No. 17 - 1971 

2.0 FUNDIHG (iiar!: all that apply) 

2.1 l-Any P.IO:: funding of BILINGUAL progran, if Title 
VII continues or e3q>ands that prograa 

0- no prior funding zaentioned 

2*2 Year priox* funding began 

2.3 Prior bilingual pro^raia invo]ved: 

1 - early childhood Cp^e Z -r 

2- elecientary studenf^s (grades 1--6) 

3- secondaiy students (grades 7-12) 
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2.4 Sotirce of prior bilingual program ftmding; 
1 -local it-imiversi ty 

2- 8tate 5-federal (specify) jjg 

3- *foundation 6-other (specif^O ^ 

2.5 1-CONCUERaiT fufiding of prograia(£), if cooperating 

witli Title VII program 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 

1- early childhood (p^e K K) 

2- elementary students (grades 1-6) 
^-secondary students (grades 7-12) 
^•-teachers 

0- not specified 

2.7 So\irce of concurrent funding, if cooperating a/itli Title VII 
program: 

1 - local 4-federal (apecify ) 

2- state 5-otlier (specify) 

3- university 

2.8 Total TiUe VII giant (first year only) 

2.9 Total funds for concvirront p-jrograuCs) coopeiatins with 
TiUe VII 

3*0 1-If a UNIVEI^ITY is \K>rl:ing with tlie Title VII prograra, 
specify which: 
0-none 
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2.5 .1 



2.6 2 



2.7 



1,2,4 
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4.0 SOtJPE of PxiOJSCT 

U.I Ihsabers of schools involved in Title VII progran: 4.1 
C 70,p.3 1-one A-four O-not specified 

2- two 5-five 

3- three 6-o'tiier 

4.2 Total nunber of students in prograa A. First year 

£. Second year 
CTiiird year 

4.3 Grade level of students in progran; number of classes per 
grade and total nuober of students by groined grade levels 
(by second year) 

Nuciber of Humber of 

&^e Cl&p fifiB pKuSe ClajSSSIL-. 

PS^eSchool ] 7-grade 7 

X-Sadgte 8-grade 8 

PSK TOTiarNC." "students PS and K 9-grade y 

B JEOTAL students gr. 7-9 



C 70, p. 3 



1- grade 1 

2- gracLe 2 

3- grade 3 

it-grade 4 

5- grade 5 ^ 

6- grade 6 . 

A glQ.. TOTAL students gr. 1-6 



10- -grade 10 

11- grade 11 

12- grade 12 

C TOTAL 'students gr. 10-12 
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C 70, 4«4 1-All classes graded 
p«3 2-All classes ungraded 

3-So9iie classes ungzuded 

If ungraded, specify ages or grades grouped together: 

5.0 P.WCESS VA^^IABLES - STUDENTS (Sociolinguistic) 

5.1 Students Doiidnant and Native language interaction and 
cultural affiliation (liidicate nuulw of students in each 
category and specify cultural affiliation in box) 
(Circle any infoination which is inferred and write INF.) 



•Kpn-aiglish Iteinant 
I . II-E Dob - NBIT , 



4.4 



See attached 
Xerox copy 
C 70,p.8 



HE da.'. 

N-s-rr 



1. Total 
Non-English 

tlother Tongue 1 i 

i 185 Eng-domlnant i 

I Mexican-American Spanish surnam^ E doQ 

2. Total illl'ElDomlarr" NEtrT ^ 
English . 
Ifother-Tongtie. . . 25 

) Anglos 



105 ^0 



I Total Hon-Snglish II Total Etaelish 



25. .AO 
Total E-Dom .?5. .X9 



S-^i^ IIo 
HIT 2 



1^.^ Ura-ie level cf st^-Laents m ^.ro^raa^ nuLiJt;^^ c\asse6 ^jer 

grade and total nuaber cf students Iqr grotped grade levels 
\\fy second year) 

Hunber of I^hsnber of 

PS-PreSchool _ ^. 7-grade 7 ^ . ] . Jl. I] 

iUKndgtn _ _ 8-grade 8 ^ 

PSK ^TOTAL HC. students PS and K 9-grade v 



TOTAL students gr. 7-9 



i 



C 70,p.3 1-grade 1 
2-grade 2 
>grad3 3 . VJ. V. VJ, 

il-grade ^ 

5- grade'5 * 

6- grade 6 

A .210 _ TOTAL' stents gr. 1-6 



10- grade 10 ^. 

11- grade 11 

12- grade 12 Jl^.l. 

C .TOTAL studra^ gr. 10-12 



0 70, i^^i^ 1-All classes graded 
p*3 2-All classes ungraded 

3-Soine classes ungraded 

If ungraded, specify ages or grades grouped together: 

5.0 P.*X)CESS VA.:iAaLES - STOnarrS (Sociolingulstxc) 

5*1 students Dcsoinant and Native language interaction and 
cultural affiliation (Indicate mniber of students in each 
category and specif cultural affiliation in box) 
(Circle any infornation ;Mch is inferred and write INF.) 



See attached 
Xerox copy 
C 70,p.8 



1. Total 

Non-Etaglish t 
Ilother Tongue _ 



-illon-Iii£lish^ Dominant 

•I . H-E Don - warr , 



185 



I 



H.-E-Dom - NEllT 



£ng-dosiinant 



NE da. -. 



aS5 ^0 



2. Total 
English 
IIother-Tongue. 



Spanish .suraam^ E don 
l il^ ElDoni'l air ' ™^ 



I Total Non-English 
Doauinant; .lp5... 



25 

Anglos 

II Total Qiglisli 
Doninant:. . . 25 _ 



III 

3-Don IT 



25.. .AO 



Tot£i2 S-Dom 25. iO 

11= 11^^ IV ' 



Hon-English 
Ilother- Tongue 



English 
Ifotlier Tongue 
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Soglish Dpnin^mt 

&-i)on • N-air' 



Sxaiiple; a native Spajaisli s?ea!:er 
I who uses Spanish in nost contacts 
I though he nay laiow English 



' N-E Don - azr 

jaxanple: (rare) a native Jnglish 
• spealdng Puerto 'dean child, 
bom in New Yor!: \;ho returns 
to Puerto dco and becoiios 
; Spanish dominant 



Exanple: a native Spanish 
speaker uho uses Spanish only in 
faniliar contacts , and English 
in all ptiiers^ schoplj^ V^tK: . 
S-t'Oo - SiT- 



Emmies: i)a native E.spealcing 
acculturated ilioerican idio may 
or ^ot loiov a second lang« 

2)a native £« speaking 
lieidcan-itierican child who has a 
iiiniiial receptive laiovledgt of 
Spanish, but has a Latin cultm^ 
affiliation 



Plr.ns for Ih-i Scrosi:! Y-i " of Oj-.-i-atit .i 

This progrci'i rtHHUiv.s a r.x>d-.) for bilirfju tl cil-ic.-.lioa vMc'.. ■ : 
into account the follo-.-inj facts ahojt the Fspanuia orca: 

1) There avo, rourhly, t' o kind::; of chiluicii in the p: o j tt .-.a 

a) ^pa nish-purnni. od Trijlish r. tlinju.'! , v!;-! r^y l:t. --'.<r 
have liciitcd range of co.npvtencics in that lanQU-Tj-i. 
They nay also have mini:r.nl «ficepti vo nbilitior, in Ei>zr,;.:M. 

b) Sp jinish-sur namfid, J'cor.i^oiind'^Sp.niish and rMglish J^iJi«^ ls, 
inclu(!iiig those for wliofJ Spanish i s^ pro^.^b^y.Jio. = ' n n< 
and th ose for whom English is probibly dymitifiiit. 

2) In addition, there is a wnill (5 -10.') nono] inpu al^,^ r.i.jl i i h 
I speaking An glo popul atioiu 

i 3) For any of these groups, their English or their Spanish ^^c.y^ clnpr-vt 

in significant ways froa the regional standard dir-lccts. for cx;.";.lc 
Northern New Mexico Spanish dialects may vary froi.i each other .-.nl 
from the Spanish used for instruction in Spanish spcakirg nrcps. 
The global objectives include that all these children will acq«jire 
aufficient competencies in both Spiuiish and English to be able to r^rsuc 
Ml education in either language, and to view themyelves as having this 
coapetency. Furthermore, all the children will feel comfortable as speakers 
of the two languages, and as participants in the two cultures. 

In view of limited resources, the Espanola Bilingual Progran will emphasize 
objectives for the instructional program component, and staff development 
exponent, and will attempt only minimal objectives in the area of materials 
derelopMnt. Conmwnlty involvement is tied to the instructional program. 



5#2 Cultiiral oi Etlinlc identificatici of target students in progran 
by number and of each: 



j>ege 



Indigenous ^uezicans: :iciber 

A1 Ila-ajo A1 

A2 C;ieroI;ee AT' '/^ 

A3 Other (specify) A.* 
A TOTAL Kg. of American Indian 

Americans of other etlmic bac':^ ounds: 

B1 iiexican-.Aaierican z 1 

B2 Ptierto-^dcan 12 

B3 Cuba:i £3" '^ 
il4 C\.her Spanish-Aaerican 
(soecify) 

B rCTir. No. of Spanish- ^ [ . \ ^ 
sp'^.-L^d.ng ii^ricans 



Per Cent of 
Total Students 



% 



(at least) 





^ 

y-' 



if inferred, 
checlc (s/) 



C Portuguese-Aaerican 

D Franco-^erican 

F Chinese-Anerica;! 

G iSsIriiao 

H .^sian 

J Other 



C 
D 
F 
G 

E 
J 



I TOTiiL niEiber of N-aiT target 



185 



X see attached 
'••Xerox, p. 2 



:^ Iithnic identity of English nothsr tongue students other than target 
popilation, if specified, by nuiiiber and per cent. 

NS ^^25 10 ^ , X 



S2 



II TCT L number of aiT students 
other than target population 



25 



10 



5.4 Sttlents' native language or uoiiier tongue if DIFF2LJSNT 

^ ^csainant language 

attached (gp^.i^^) 

Aerox on P^Zoo-.-.Tant jLanguage 

V- :- -iisii ** 



5.4. 

IMi/f erent ifatiye. I^njijiage. Hj¥»))eji:. Per. Cept 



2- ipanish 
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3u;\?ed^Se'o^' ^"^^'f^* Language and Ebrtent of Bilingualisn 



D2 Puerto-. .ican 
B3 Cubaa 

D4. C >her Spanish-Anerican 

(soecify) 
B TCj;.'. No. of Spanish- 

s:p'-.^;dng Atiei'icans 



C 
D 

G 

H 
J 



Portuguese-ZiEierican 

Pranco-iiiaerican 

Chinese-Anerican 

ZsI:imo 

^"^ussian 

Other 



-2 
13 



C 
D 
F 
G 

H 
J 



I TOT/L number of N-aiT target 



185 



X see attached 
•--Xerox, p. 2 



3 Iiitlinic identity of Engli^ .dier tongue students other than target 
population, if specified, by number and per cent. 

NS r-, 25 10 X 



S2 



-1. 

£2 



II TCT L number of aiT students 
other than target population 



25 



10 



*5 



53 



5.4^ Stvients' native language or laotlier tongue if DIFF5LJSNT 
®f f , frou doainai:t language 5./ 

attached (specify) 

Aerox on V^2pp-;.^Q^t iQj^^^^ Different ilative Lan.'^uage Nuaber Per Cent 

V - i'lish ' ' ' y/^' * 

2-3oanish 



5.5 ^S^- .^nts' Dooinant Language and Jbctent of Bilinmxolisn 
see attached Xerox onp#2cu 



BL..u:ir> it language 

of t dents in •^^r.^osrar.i 



Kuab3r 



A 



10 



A2 ^ 
A3' 



English 
a^jaerican 

Indian 
llavajo 
Cherolcee 
Keresan 
Other (spec*) 
2 XQ5. Spanish [^6 

0 Portuguese 

D / P:-ench 

F Chinsse 

G Eskino 

H . cussian 

J Other (spec,) 



Ilunber of IlonolingnaJ I^^u^iber of students Bilingual 
Students I to any extant 

not iIo» p j not t only listening spealiing 

spec. . spec.j comprehension 'ability 



ilo. 



l!o* 
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'i5«6 xlecruiifflent of Students: 

0 • not specified 

1 - English Mother Tongue and lion English llother Tongue 



page 
5.6 _2 



Sxudents are required to participate in the bilingual progran 

2 - Only N-aiT are required to take prograa, aiT's participation 

is voltmtarjr 

3 * Both arr and JI-SIT participation is " oluntary 



Int A 70 

Tv.Z Tr5.7 Proportion of in project area: see Cl^rt C 

trrr n.srnot Specified on the cliart 
o9, p. 57 

5.Q Comnunity Characteristics (marl: ally that apply) 

0 - not specified 

1 " inner city-ghetto 

2 * inajor city 

3 - small city, tovn or suburb (urban) 72j5 

4 I iural 28% 

5 other (specify) 



C 70,p.3 



5.9 A. Socio-econoEiic status of N-aiT participating students 

(indicate specific percent of lov; SSS) 
B. Average family income, if mentioned 
n.s..not specified 

5.10 Socio-ecoiioiiomic status of SIT participating students 
(indicate specific percent of low S3SS on the blan!:) 
n.a, - not applicable (no HIT) 

00 -not specified 

5«11 Proportion of migrant students in project 
(indicate specific percent) 
n.s. -not specified 

6.0 SOCIOLIHGUISTIC SIOVET 

6.1 Project states tliat a sociolinguistic sxirvey; 

I for II for 

lI-IIiT rproMp ITi group 

1 was made 

2 vrf.ll be laade , ^. 

0 not mentioned 



5.7 



5.8 



13% C 70 
5,4 



5.9 A. _6Z^_ 
D. NS 



5.10 



00 



C 70 1% 
C 71 2% 



5.11 



6.1 I 0 

II 



6.2 I 

II 



NS 



6.2 If a sociolinguistic survey vas or \ri.ll be made, 

marl: all groups included; 

I N-EMT II UiT 

1 pcrents 

2 children 

3 teachers 

4. coramunity 

5 others • , 
(specify) 

6.3 Langun<:;e doainance of lI-iilT gi^oups (checl: A^arcnts, B children, C_ teachers) 

will be determined by the e2:tent each language is used in different do:.iains 
through various means of cor,imuni cation. 



If 



C 70,p.3 



C - not specified 

1 " inner city-ghetto 

2 - major city 

3 ^ small city, town or suburb (urban) 72% 
k • iiiral 2^% 

5 ^ other (specify) 



5.S A. Socio-econoEiic status of N-I3rr participating students 
(indicate specific percent of low SSS)' 
B, Average family incotiie, if suentioned 
n.s.^not specified 

5.10 Socio-econonaaic status of IliT ^Darticipatinrj students 
(indicate specific percent of low S3S on the blanl:) 
n,a»-not applicable (no HIT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(indicate specific percent) 

n,s, - not specified 

6.0 SOCIOLIHGUISTIC SU?.VEr 

6,1 Project states tliat a sociolinguistic survey; 

I for II for 



1 was !iiade 

2 will be made 
0 not nentioned 



L-ouo 



A. _6?j1_ 
2. NS 



5.10 



00 



C 70 \% 
C 71 2% 



5.11 



6.1 I 0 
II 



6.2 If a sociolinguistic survey was or \AYL be Bade, 6,2 I _NS 

mark all groups included; II * 

I N-EMT II iliT 

1 i^crents 

2 children 

3 teachers 

4 comunity ^ 

5 others 

(s:>ecify) 

6.3 Lan£T::p:;e daiinance of iI-21IT gi^oups (checl: A parents ^ B children, C_ teachers) 

\ri.ll be detexBined by the esrtent each language is used in different donains 
through various means of coimmi cation, 

e.g. specify extent descriptively: never, sometimes, always 6.3 A 

3 * NS 

USE NCII-CilGLISH LANG . US2 SIGLISII C ; ' ^ .* ; ; ] 7 



DaiAItIS; 

1 Home 

2 Church 

3 School 
k Work 

5 Socializing 

6 lleighboi hood '\ 

7 f ilm-TV-radici' 

8 iiagazines newb 

9 Otliers 

(specify) 



LISm™ SPaugNpyj^ ISADING^U. J^^^^^^ ' 




6.4- If not incl\ided in siurvey, how was student's language doiainance S.U I A 
determined? I II II 4 

N-aiT arr 

1 - inferred by use of siirname _ 

2- established 1^ formal testing of stixdents 

3- assessed by infoixial means (specify how) ^ ^ 

4^-not nentioned ^ ^ 

p. 25 audit in C71 notes no indication of plans to determine home language of chll- 

6.5 Sociolinguistic Sur vey includes: (check all that apply) drr->. 6.5. 

An analysis to detenoine if an interlanguage exists 
in the community, (e.g., a mixture of two languages 
which senres as a single system of communication for 
a gTovp of people). 
1-yes 

0- no 

Attitudes toward maintenance or shift: 

6.6 II-aiiT parents' attitudes toward maintenance of child's 6.6_JtllC^^^ 
K-atr in particular domains of use or complete shift 
to English 

1- yes 

0- no 

6.7 HIT parents' attitudes toward their children's learning 6.7_ ^|r\ 
of the N-StIT language 

1- yes 

0- no 

6.8 Children's own attitudes regarding the second langtjage 6.S_J[5^Q[^ 
they are learning and the speakers of that langxxage 

1- yes 

0- no 

6.9 If not included in survey hoM were parental and/or 6.9.ri'^ 
carataunity attitudes toward K-aiT maintenance 
determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or \rlll be assessed method other than 
sociolinj;uistic survey (specify how) ^ 



6.10 l-ATter sociolinguistic survey is made, hov does it influence 6.10^JQl-.Q 
program? (specif^r) (e.g. transfer or riainteiiance instructional ^ \ 
programs) 
0-not mentioned 



7.0 sTAFi; g:slection 

7.1 Linguistic background of project teachers, by nu.;Der in each category: 
(indicate non-English langtiage in each bo::) 



ERIC 



? uigua^e dominance not specified 
. 5 '.other tongue not specified 



(if any infoniation is not 
specified, cross out tliat 



1-yes 

0- no 

Attitudes toward maintenance or shift: 

6.6 II-aiT parents* attitudes toward naintenance of child's 6.6 ^ 
K-Zifr in particular domains of use or complete shift 
to English 

1- yes 

0- no 

6.7 an parents' attitudes toward their children's learning 6.7 JK 
of the N-aiT language 

1- yes 

0- no 

6.6 Children's own attitudes regarding the second language 6.8_ 
they are learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in siu^ey hoir were parental and/or 6.9.n'S_ 
comuunily attitudes toward K-aiT maintenance 
determined? 

1- will not be assessed 

2- \all be assessed, nethod not specified 

3- has been or \dll be assessed by netliod other than 
sociolin^uistic svarvey (specify how) ^ 



6.10 1-After sociolinguistic survey is iiiade, hov does it influence 6.10^J\^ G 
program? (specify) (e.g. transfer or riaintenance instirictional 
programs) 
0-not mentioned 

7.0 STAFF GHECTION 

7.1 Linguistic background of project teachers, by nuAer in each category: 
(inci^cate non-English language in each bo::) 



• '-J^g^ce dominance not specified 
/?: other tongue not specified 
not specified vrhether monolingual or bilingual 



(if aiy inforLiation is not 
specified, cross out tliat 
heading and conplete tlie 
rest of the cliart) 



I II E Dom. 

II E Dom 
EMP 
£ Dom' 



Ihemp 



C 70, p. 24-25 



A^L loapling^^^^ JHBlli ngual 

[^r^.J 

_ 



I B 
II A 
II B 

HlB 



A Total Hmber B Total llvmber 
ibnolingual Bil^giial 



A 
B 
N 



A. 



_100 



C 70, p. 24-25 of Teachevs 
K 6 



C 70, P.25-A11 teachers will be bilingual, Eng/Spanlsh. 
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''•^ of^roiecit aides or poraorofesalonals. by nunber ; 



j^. ' „ : . -"^^ '^^^ 

I indicate non-English language in each 
_JC__Language dominance not specified 
_X__Mother tongue not specified 

Not specified v^ether monolingual 



bo: 



A >ionolingual 



or bilingual 
B BUingual 



(if axuy information is not 
specified, cross out that 
heuling and CGnQ>lete the 
rest of the chart) 



1 N-E Dom 

11 E Dam 
©IT 

II E Dom 

1 N-Ein: 



A Total Number 
I4onolingual 



7.2 



No. % 



I A 

1 B 

II A 

II B 

II.A 

II^B 
1 



6 Total Number 
BiO^gual 



N Total Number 
of aides or 
paraig>ofe8sionals 



B ^ 



C 70 



'^'3 Language ( a) used by bilf.^g^fll teachers ! 

p . ^felf^fel , Eng/Spani sh 

1 -Bilingual teachers teach in only one language 



7.3. 



see audit 
3/10/71, p. A 
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la-Bilingual teachers vAo teach in only one language teach in their 
donipnnt language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 
nsitive language: 

lb-only if native language is also their dominant language 
Ic-even if native language is fiot their dominant language 
1-0-not specified 

Eval. in ©Siling^ teachers teach in botn their native and second language. 
C 71 T) 6 J^eg^^^ess of which is their dominant language. ^®a°"®rs fe&STztikt they can 
' ^ not teach Spanish, althoiigh 

0- language(s)used by teachers not specified ^^®y ^° teach ifl Spanish. *« 

1 - Bilingual aides instruct li only one language 
la-Bilingual aides who instruct in only one language teach in 

niSt,ni^S?^2aat, language, whether or not it is their native language, 
.-■lineurl aiaes who instruct in only one lane, teach in their native iLig.i 
y.-enly if nativo luicucfjo is .Jco thoir dcr:incnt Lngu^ire 
- >.v.,r. if iir.tivo language is not their dauinant language 
'1-0 not specified 

lilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. ^^.^ In C 71 p 6 



II i Don n B 

SIT n.A 

; I ii^B 

II E Don * j A 



N Total Ntmiber 
A Total Number B Total Nvonbef of aides or 

14onolingual Bilingual parai^fessionals 



7.3 Language(s) used by bilingual teachers; 7.3. 

Eng/Spanish 



1 -Bilingual teachers teach in only one language 
3/10/71, p.4 



la-Bilingual teachers vAo teach in only one language teach in their 
. Hn( p | -ipAnt laxiguage, whether that is their native or second language. 



BiliJigual teachers \dio teach in only one language teach in their 

native language: 

lb-only if native language is also their dociinant language 
1c-even if native langxiage is ngt their dominant language 
1-^-not specified 

, (2^Bilingual teachers teach in boUi their native apd agcond language, 

0.1anguage(s)ufled ^ teachers not specified ^^^^ ^^^^^ ^ Spanish • 

l.U LftnpuageCfl) used by bilingual aides or paraprofesaionals : 7.il_.2 

-J 



(ilark all tJiat apply) 

1 -Bilingual aides instruct in only one langxiage 
la-Bilingual aides who instruct in only one language teach in 

their ^«p|nflT^t language, whether or not it is their native language. 
51ingurl aides who instruct in only one lanc.^ teach in their native lang.: 
1-'-only if native lui^ucfio is .JLco thuir dcrdncj^t L^agu..£;e 

^ ^v^x. if iintivo language is not their dominant language 
1-0 not specified 

^Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language, -^q^ in C 71 p. 6 

O-language(s) used by bilingual aides not specified 

7.5 Cultural affiliation of teachers^ aides > t)rci act director and evalvia tors by 
number and percent (llark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Pro J. Director D. Evaluator(s)Ho. % 

0 



0-not specified 

**7.3 Extensive Tn-Service training was established and these tendencies have 
been dispelled. (See P. attach. 2 71-72) 



D-nib't specified 

NuDiber of N-aiT progran teachers from local comxinity 

and 4 of total H-aiT teachers. , ^. 
but see 37 below (7.8) 



7,6 SoF*^ ^ 



7.7 



7 • 7 Kizniber^d^Propoi^^ and . aides^ pf^ sane 

indicate specific percent on the blanl:, or 

if specified descriptively, 

A = teachers 2-some 
B - aides 

i^Mnost 

5-ciore than half 
0-not specified 



Jo. % 
JL 



7.8- Teacher ^ifications - Training prior to project ^ J'^f,^^^ ^ 

r^iid'ica'i^ number of teachers with each qualification, 7.8^-^4, igiy^^gj^ ^ 



teachers ) 
see attached Xerox 
C 70, p.T 



if given) 

n.s. -qualifications not spcified 

0-previous courses not specified 
/l). teacher mist meet a specified level of language proficiency on a 
C 71, P.81 ^^K^Z^ed proficiency igst of the non-English language through 

which (s)he will instruct 

2. teachev must meet a specified level of 

the non-English language deterained by ^ structured interview 

3. previous teaching through N-3aiT (in country where it is a native 

'■^language, in Peace Corps) rirlmarv level 

Int E 69 ^(L) AlJ)revious teaching itrlwsal-ftrea primary level 
p. 62 5. courses in MIT language structure and usage 

6. courses in K-E literature v, h tbit 

7. content (e.g. Social Studies) courses learned through N-HIT 

8. ^any previous education through N-SIT . . . . ttqt 
Int E 69 — (^fJijT'courses in teaching SSL-background in needed technlques,e.s.,ESL 
p. 62 30V courses in methods of teacMng N-an language 

11. J^T courses in methods of teaching content (e.g. oath^in N-aii 

12. certification in ESL 

13. "31'certification in teaching N-aiT 

IL, cross cultural courses ^ »t ctjit 

15. 7 courses in the cultural heritage, values, deep culture of N-au 
lii. _other qualifications, specify 
C 71, p. 81 ^gTj^filAll must be committed to the objectives of bilingual education 
see below as directed in this project. 

8.0 STAFF DEVELOPriElIT 8.1 A 2 



0-No staff training mentioned 
8U The pro.iect is offering training for teachers A. For B. For Pcra- 
and /or paraprpfossionals in. .the, 'follgwiJi.^iUfe^SiTeaAherg profosslotlal.s • 
(mark all that apply) 



ERIC 



* n.s. -Training indicated, but nature not specified 

1-English as their second language ^ . 

C 70 , — 2-The teaching of English as a second language 

p#25 3-A as their second language ^ 

4- The teaching of X as a second language_^ 

5- nethods of teaching other acadeaic subjects 

6- nethods of teaching other academic subjects 



4- 4^08 1 

5- «iore than half 
0-not specified 



7.8- Teacher ^iXiAatipns - Training prior to project J^J^^s, , ^ 

(Indicate number of teachers with each qualification, l»o^__±jf>^^, iZ^^f-iSi-^ ^ 

if given) teachers; 

n.s.-qualifications not spcified ^®^0^^^^°^®^ 

O-previous courses not specified ' » P*' 

d)Ai.x teacher umst meet a specified level of Itmguage proficiency on a 
C 71, p. 81 '"'•^standardized proficiency tgst of the non-Englicb language through 

which (s)he will instruct 

2. teacher must meet a specified level of ccnamunicative cc3B?)etence in 
the non-English language detenained by a stmctured interview 

3. previous teaching through N-aiT (in country where it is a native 

language, in Peace Corps) ^ . n . n 

Int E 69 ^(g Ali)revious teaching iirloeal-ftrea Primary level 
P. 62 

5« courses in II-31T language structure and usage 
6. courses in K-E literature 

V.^^'l^content (e.g. Social Studies) courses leamed through 11-311 
8. ^ a ny previous education throxigh N-3IT 
Int E 69 -^(^j^xJioyjTses in teaching SSL-backsround in needed techniques, e.g« ,E£iL 
p#62 10V_1 courses in methods of teacliing N-aiT language 

ll.__^ courses in methods of teaching content (e.g. math)in N-SiT 

1?..]]|^^ certification in ESL 

13. certification in teaching N-EMT 

cross ciiltural courses 
15. '^courses in the cultiural heritage, values, deep culture of 
16*. ^ other qualifications, specify 
C 71, p. 81 ffl7^*^iAli must be committed to the objectives of bilingual education 
sge below as directed in this project. 

8.0 STAFF DEVELOniEIIT 8.1 A 2 

B 2 

0-No staff training mentioned 
8U The. wpie cjt is_^^^^ A. For B. For Pcra- 

§3Ld-^!Slj2§Jja2r^^ prpfops^oflals . 

(mark all that apply) 

n.s. -Training indicated, but nature not specified 

l-2nglish as their second laxiguage _ 

C JOf — 2-The teaching of English as a second^Tanguag^^^ X^p>25, 70 

P»25 3-X as th^b: second language ^S.Zl a ides 

it-Tho teacning of X as a second language ^IHI _ 

5- lIethods of teaching other academic subjects 

6- iiethods of teaching other academic subjects 

in X language ^ ^ ^^.^ 

I ^6.1CI 

S.? Stat ed noals of teacher tralnliic are ; 8.2 l l 4^6,10 Students 

N-EMT II W 

1- Understandiiv^ of socio-cultural valuefi . and priactices oV . ' ' . 

2- Cross-cu.Ttural trainine 

V 3-Sen8itivity to ethnocentrlcism and linguistic snotpberj ^ 

^ y U-iivareness oi the social -emotional development of y JL^Xer^nvi ' 

P#5 ^ 5-Strategies for accomodatine the different leaminj -^^Aerox; 

\. s tyles of 

^ ^1 ^ 6-StrateGie8 for cocnitive development of 
P»» 7-Stratecies for reinforcing, the self-esteen of 



6-Methoda of cross-cultural teaching or teaching the 

"bicultural comiponent 

5-Formulation of pupil performance objectives 



^ ]^^g ^ io-Method« of evaluatioii. of pupil performance objectives ( inf) X (i nf) 

Zl-Z liBt specific gouraes If givBn (or Xerox and attach) 

*77o--l Ali must be bilingually & biculturally competent 

**7*8;10A11 must possess the basic skills to work with children & the community 

C 71, p*82 



4 
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8. 3 Methods of Teacher Training : (Mark all that apply) 8.3 3j5flO fl2../ T 

l^courses 

2- experiential, teaching supervised l>y naster teacher 

3- workshops where teachers offer siiggestions to each other 

A-use of video-tapes of teachers for feedbaci: on hoy they are doing 

5- cross-cultural sensitivity training, t-gioups Humarf Development Program 

6- interaction analysis (e.g. Flanders systen) 

7- other (specify) , ^ C 71, p.9 

10- conferences 12-orientation(C 70,p.23) 1^-Summer Training Institute 
8,4. Project provides r elease d tiiap to teachers an d paraproffeaio n-- C.^ 0 _^ 
ala for joint lesion planning ; 1-yes 0- not mentioned 

8.5 P^j. ect pr o vides for pax^aprofessionals to receive course credit 8.5 _Q 

toward even tual certification : 1-yes 0-not mentioned 

How? fspecify) T \ 



8.6 Parapr of essioiaal ',8 role : 

1 - teaching whole class 

2- teaching soall groups 

3- tutoring individually 
i^-clerical 
5-contributing to bi mltural component 

how ? 



8.6 



aide used as an instructor C 71, p,8 audit 



6-liaison with parents 



8.7 Training for pr ol gct teachers an d parapxo f ession^ls is given to : 8.7 A_J^ 
(mark all that apply) A for teachers B for aides B 

0- not specified •-.-^ 

1 - University faculty 

2- project's Jiastor Teacl^fs 

3- project»s teachers ^ 71, p. 10 

4- -other (specify) 

*Q -consultants C 71, p. 67 X 

8 . 8 Numbey and Proportion of personn el g iving, teac her training wh o 

1 - bilingual 

2- bicultural 

• 3-N-aiT (specify baclcground) 

8.9 TraipijJi^' is provided: 

1 - during a summer session C 70, p#24 

2- during the academic year C 71, p«7,7^ 

3- other (specify) 



no. 
8.8jjjs 

3ll 



8.9 



B (indicate no. of hours) 

5 weeldy 

6 monthly 



8.10 

6 



7J12L. 



7 bi-aonthlyC 71, p. 73 



ERIC 



8.10 E^: tent of traini ng: 

A 1 -approximately equivalent to a 
college course 

2- ciore than one course 

3- less than one course 

^.-other (specify) ^ ^ ^ 

no. % 

8.11 Number and ProjaprUpn^AOpac^^ 8.11 1,^ .16 

""^Vr: ilf specif ied descriptively, indicate: (total of 

0- not specified 6-most 6 teachers) 

1- 10056 7-many 



8.5 Pxoje.ct provides for paraprofeggionals to receive course cr edit 8.5 .Q. 
toward even tual certification ; 1-yes 0-not mentioned 
How? (specify) 

3*6 Paraurofessional's role : i 



1 - teaching whole class 

2- teaching snail groups 

tS^Sl '^'^'^^'^^^^y used as an Instructor C 71, p.8 audit 

5- contributing to biniltural component 

how ? ^ 

6- liaison with parents 

8.7 TrftAning for project teachers an d parapro feaslonals is g iven b;-; 8.7 A 3 >Q 
(mark all that apply) A for teachers B for aides B , , 

0- not specified ^ 

1 - University faculty \ 

2- project's liastor Teachers \ 

3- project*s teachers ^ TI»p#lQ^" 

4.-other (specilV) 

• -consultants C 71,p.67 X ' no. % 

8 . 8 Huaber and Proportion of_ personnel giving, teac her training wh o 8.8'' Jjs 
arp : 2 

1 - bilingual 3 

2- bicultural 
• 3-N-an: (specify baclcground) 



' 8.9 Training! is provided: 

1 - during a summer session C 70, p,24 

2- during the academic year C 71, p. 7,74 

3- other (specify) 



8.9 



8.10 a: tent of traini ng: 8.10 jL — 

2 (indicate no. of hours) * g 5 

A1 -appro::iiaately equivalent to a 5 ^ ;/eeldy 6 

coliegs course 6 \ \ monthly 7 12 

2- 4iore than one course 7 bi-monthly 0 71, pt73 

3- less than one coxirse * 
A-other (specify) _ 



no. ^ 



8.11 ^^er^and^Projgoj^ attendi ng training : 8.11 1,. .16 

or: if specified descriptively, indicate: (total of 

0-not specified 6-most 6 teachers) 

1 -100$ 7-Eiany 

2Kaore than 75^ 8-fe\/ 

3-50-74^ 9-other (specify) « 

^-25-505^ 

^laH^corMexiS^^ training Institute in Guadalajaro, 

9.0 TSACIIERS' ATTITUDES 

9.1 Teachers ^attit udes are ^^_gsed: (Marie all that apply) 9-1 .6 . -X 

0- not mentioned ' 

1- to ll-arr language or dialect 

2- to N-EMT students - expectations of achievement 

3- to N-SiT culture 

4- prior to participation in bilingual project 

5- after project training 

94 (in? ) participation for a period of tiiie in project 

7- through a questionnaire • cJ^^Jf/i""^.'^ 

8- other (specify) 

C 71, p. 64~checklist \ 



. 7RE-SERVICE AND IN-SERVICE FOR BILINGUAL EDUCATION TEACHERS AND 
/ ADMINISTRATION STAFF 1970-1971 

The project director and project coordinator commenced serving 
he progran on August 3, >971. The director occupied his time with 
ffice procedure, staff recruitment, arranging for in-service work- 
nopSj dissemination of information, contracting, meetings with ad- 
isory committee, staff sessions, parents meetings, and attendance 
^t Audit Institute in San Diego. 

The coordinator worked with the teachers in planning, acquisition 
if materials, supplies and test schedules. 

On August 24,25, and 26, 1970 all teachers, who had not previs- 
ously attended a Human Development Institute, attended a Human Dev- 
elopment Seminar at Las Vegas, New Mexico. This seminar was directed 
Dy Dr. Uvaldo Palomares and Mr. & Mrs. Jerry A Lynch. The seminar 
focused its attention in teaching teachers to get close to the children 
regardless of age level. Teachers learned to instill responsibilities, 
self-confidence, and responsiveness in children even when they do not 
understand verbally how to express themselves. Teachers learned that 
children lack awareness and that a Human Development Program opens 
all channels of conimuni cation. (See attachment 1.1) 

The teachers in the project have met the challenge with enthusiasm and 
havd perforaed above and beyond our expectation. Since this was a new 
and untested approach in our schools we did not know the requirements 
and reactions of the teachers and we were indeed fortunate in our 
selections # Naturally they have learned considerably and have been and 
will continue to be the driving force that makes the proorojn succeed. 
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1Q.0 STAFF fATSETJUS 

lO'l Staff patterns; (^lar!: a?.l tliat apply) 10. 2 Staff: C 70 p. 24 ''O**' ^ 
a 7n oA^"^°* specified l-bilinguial teacher , 

o /■u,p.*£^i_teaii teaching 2-ISL teacher 10.2 

2- cluster teaching 3-bilingual coordinator 

3- shared resource teacher 4-aides or paraprofessionals 

4- other (specify) , 5-consviltant p^chotherapist 

discontinued In 2nd yr., see 0 71, audit ^-^^hg^e™"'" ' 

P • I 

10.3 Average niu ber of pupils pejt^ clcsp: - - 10.3 ^ li^^^ 
^0-npt specified " u 70, p. 5 
C yO, p.24 The teacher-pupil ratio will be 19-1 

10.^ Average puaber of. ai de^ or pay apgof egpipjiflj.A pef, Pj^$-^g- 10. A 

0-not specified 

10.5 Average nmber of N-aiT or hiHTigiiAl «nrfA« (nir par^^ 10.5 _ "L-^^-^^^ 

0- n^-^^S-g&^''--°^' ^uoat. A m C 71, p.4 

10.6 si?ecia3^aide. tp_pv^^ 10.6 

1- iSdiSdSuy by: 3-teaclier y^f^y? ""^J f^^^J^ 

9 «=-,oiT»««,^o y « J4 1 * u individualize instruction 

= ^^"-"-^ JSliri^/e^^lifn^ 
iSr^rjt .to. - --ctlon Ij aeeo^- 

8- peer tutor p ^ c 

9- not specified C 70, p.5 
10«-no special help given 

11.0 INSTiTOIOKAL CttiPONEHT - DUl^iATIOlI iiilD SITEIJT OF BILINGUAL COMPONENT 

11.1 Duration of Bilingual Education (policy) I II 11^ 

?kaiT languagjs will b ^ . p ajjitained in progyan; .C3 iJOii i! DOi ii iiOil 

(marl: all that apply) * lEMr EMT KEIJT 

0- not specified how long 

1- as the alternative language of learning ^. 

for as long as desired 

2- as the uiediuw of instruction for special .^.^^ 

subject riatter (e.g. cultural heritage) 

3- only for the length of tine necessary for 

the acquisition of sufficient English to 

perjnit learning of acadeoic content at an 11.1 I 

acceptable level in English I J 

III "iz: 

11.2 Hew. ffl?iS3r.7J|ars dpep. ^rpjec.t ^tite is. oj? tiaal. for, i^isjanwjti^. 11.2 * 
f'py. .Il-S?L£*'PW. .through, II-ZJIT ^aj'^aiiage. tg^ cprxtiiiue? 



C"fO°,* p^,wine teacher-pupil ratio vlL± xj-j. 
lO.i^ Averasejmber. ot^^%d.ss^i^2S3eSSI9S§S3i-SnsQrP.^PI^9l9S&' 
0-not specified 



10.4 .Jl 

10.5 JJ^^'^ 



10.5 >^gr.gfig.mi^A:i80.-aa^ M1lTiciifl1 pl < ift a iat-j^- 
p.rpfemiPj3fi^A)-B.e;i.clfift- Educat. A in C 71, P^^ 

0- not specified ^ ^ 

10.6 iipeoi.^ aiAe. to^pupJiS. teijjg^ost dif^i^^^^^ 1°*^ — 

1 - individually 



2-in szaall groups 
O-not specified 



by: 3-teacher 



We have not been able to 
individualize instruction 



^xeacner individualize insT-ruui-Aw 

^-special renedial teacher ^-^^ degree that every 

5- paraprofessional child Is receiving ESL o 

6- ?arent tutor -^"t j — in ancor 

7- older stvident tutor 

8- peer tutor 

9- not specified 

10- no special help given 



or 



SSL instruction in accord- 
ance with his needs. 
C 70, p,5 



11.0 iNSTiTOioKJ\L cafOHEiiT - DiT/JiTioii :j:d siTsn: OF BiLiimu mwQwm 



11.1 Duration of Bilingual Education (policy) 



II 



M-aiT languaae will bejoa^te|Jaed iB profffifis '>XH^ ^ I»* 

"^rkiS^applST'^ 

0- not specified ho\/ long 

1- as the alternative language of learning 

for as long as desired 

2- as the aediuQ of instruction for special 

subject aatter (e.:;. cultural heritage) 

3- only for the length of tine necessary for 

the acquisition of sufficient iSnglish to 

perait learning of acadenic content at an 
acceptable level in English 

1 1 . 2 How inany jear s doep. ^SP^PPX s^.te is op.timL. .fpr. ips tJmtion. 
for* IVSCL&'PW. ^9^. R-35l.lp3Su^e-i9- ppntipuej 

O-not mentioned 

if for a particular nuuber of years i 

10 



"l 

£ DOil 



11.1 I 



11.2 



12 3-^5678 



(if specified in teras of a condition, please sta-e it - 
e.g. "if a child begins learning in il-ISiT and English in Pre-K, 
N-aiT instruction should continue through high-school ] 



Duration 



of Bilin-mal Education (in practice) (ilark all that apply) 



11.3 Second laii^uage leaxKJa^U^M'IS^V^^^^ ^^^^^ '^'^'^11 

codeT C^" K. A. (if no Ei?r) • - • 

for each groxip IT.A. P^^-II K 1 2 3 4 5 6' 7 8 9 10 11 12 

Ill-am^ ^..X - 

IIISDOU X - - 

i\ .1 wt'i/mn: .x - 

10.1 * l-work in teams of 3*8 directly and as an overall bilingual program 
team 
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Progran at the indicated £rade^ l.eyel.s. XWicate. sjiecif ic grade) 

bb" '"On'ot** i,rades . U Voc. 

code: (if no IiiIT)nentioned 1^3 4-6 7-9 10-12 13-c611cec training 

I ;:-J , 

II ]-.'^/ - iiT"' **. 'J' i^r.. „. .... 

ill :i;.-DOii/«iiiT^'' ..... ... 

code: 13=College or University (Other professional training) 11.4 I 

I 

I' 



14=-Federal, State, or Private Vocational Job training lo „ P. 

"I 



11.5 .SpAopd.XaflgPAEe ;Le.araijn£,.f pi-'. j^EXX^l^.J^Pi^^^P^l^J'. AWentp. ij. 11.5 lo. . PP. .. 
P.^Pjected ,tiurp}igli £rade : I* 

bb* if O'not grades 
code; no ail specified 1 2 3 4 5 6 7 8 9 10 11 12 

II aiT ■ _„ „ 

I^L N-SiT/i: Dom . 1 ... „. ■ 

11.6 LesmuM Afl-Jljiej.y_ native language, for Npn:::Spgligh. dpiuinan.t 11.6 „ .P, 

students is^prQjectg.d, thrpu^^grfide: 

0=noV7peVinecG^;rade l"" 2 34 5 6' 7 8 9 10 11 12 

11.7 Tlie amount of instructional tine in and thi-ough tlieir native language (Spanish) 
per ^^y(5feysli?-li^rTjlnf ° PsgalfiWo^ihant ) ^era ' .o a- 

code: O=not specified nFmth s = science ss = social studies 

11.7 11.8 11.9 

iiin. per day Total m.n. per Subjects taught % of time per day of 

see bottoB^f. instruction day of any in native lang. InatrueUca 

jUtffflugkilriiff-..^-Ui3aJa^^^ f^^^^^- . 

2 ! ■* S6 " 

3 x 

^ _ . 

6. . ; ..6 — 

' »— . — ^ - ^. . ., * - - . 

8' • ,.8 

9 . . 9 

11 i::::::::::::::::::^':..:: \\ -j 

12 ■ .1.2. 

11,10 The amount of instructional tiae in and through tlieir native langTiage 
for iI-2!T students who are English doMnant is: 

see bottom ^ 0,?: not S2ecified M.A. = not applicable, no W-EtfT, E don students 
note (Mexicah-AnerlcanJ 

11.10 11.11 11-12 ^ ^ 

O llin. per day Total Ilin. per Subjects taught % of time per day of 

CDir" of instruction day of any in native lang. instruction 

.tlirou^lx 11-S3L An5.tmati.oA .tJiyoM&ii ". IT 

Prei: ; . ..]. .. i Pre ly 



11.5 I 
I 

12 



no 



11.5 Second JLapgiiafie le.6grjxi;i£. /.or. ]ihgXksh^S^-^U^\ .s.WeAtp. ij. 
projected thrpug;i £rade : 

bb if 0 not grades 
code. no liiT specified 123A56789 10 11 

II aiT _ _ „. 

IIlN-SiT/i: Doa ... 

11.6 hiamintL in, .tfegiiL native JLanguage. fox Non^glish. doai.nAJit 11.6 „ 

stiidents is m'ojected ttirough £rade: 

0=noV7?ecTfred/crrade l" 2 'T A 5* 6' 7 G S 10 11 12 

11.7 Tlie amount of instructional tiae in and thi'ough their native language (Spanish) 
per ^y({fey3l^.|i^rTJlnf° Ps^a'Stt^ Ihant ) ^erort .ca- 

code: O=not specified cPuath s = science ss = social studies 



11.7 

^ . . liin. per day 
see bottoB^jf instruction 
note 



Pi^eK i 
1 
2 
3 
A 
5 
6 
7 
8 
9.. 
10 
11 i 
12 



11.8 11.9 
Total Min. per Subjects taught % of time per day of 
day of any in native lang. inatructicn " ** 

.jjiaJamtisn , ii«pu^a_.Nr3^. 

: Pre K ^ ' 



. . . . SS 



40 



_2 

>...' 

„,..A ... 
5....- 
6 

. 7 

;:!^:: 

' 10 

■\ iV 

12 . 



"I 



11.10 Tlie amount of instructional tiae in and through their native language 
for N-Sn students who are English doiiiinant is; 



see bottom 
note 



Prei: 
1 
2 



3 



5 
6 
7 
8 

9 

10 
11 
12 



code: '^(Sexi'cli^^^irican^* ~ applicable, no H-EilT, E don students 



11.10 

ilin. per day 
of instruction 



Total liin. per 
day of any 
.iAPtm..t4.PA . . , 



11.11 

Subjects taught 
in native lan^. 



11.12 

% of time per day of 
instruction 

..«i?oij&iv.'-.-.'^-^ 
jPre.K 

'1 

•2 



LA. 



11. 
8 

:5. 
10 

'. 11 

1.12. 



Eval, Design p. 58 in C 71, p. 2— Teachers will spend ^0% of their time in 
presenting the preceding objectives in the dominant language of the child. 



f-fsoanola Bi I Inqual Proposal -ihrm ulJ h ^p^^nUk a»n<^ E/io//x/^ 



Formal Prooosal - Part II 



The bilingual Instruction oroposed will Incorporate the teaci.fng 
of not only Soanfsh languaqe skills and further dovelonnQnt in 
English language skills, but also instruction In tho area of Social 
Studies. The project is designed to upgrade tho proflcionc of the 
children in the following: 

Communication skills in the English language through the use of a 
recognized program in the teaching of English as a second 
language and the teaching of all the basic skills (understanding, 
speaking, reading and writing),' 

Through the teaching of the social studies curriculum in Snanish the 
children will attain all the basic concepts In this Imoortant 
area of the curriculum. This will lead to a dovelooment In crnceots 
and skills related to society: 

A, Home situation 

B, School setting 

C, Community environment 

In achieving these goals, Instruction will also be provided for 



furthering vocabulary skills, learning concepts In safotv and healtr 



as well as historical facts. 

As another objective of tho pronram we will also provido instruction 
in Spanish to give tho Spanish sneaking child basic literacy skills 
In his homo or mother tongue, Tho Soaninn spoken In tri'i area Is less 
than standard, Th^ chi IdVon mufst first attain a functi'^O'*)! lovel 




mm 



\o the lanquoqe bofore subject matter can bo oresented and tho nrooer 
/ rhought orocessos devoloncd. The main effort will bo to reinforce tho 
child with hfs mother* tongue, and Instruct hin In its oroner usaqo, 
while concurrently presenting the second language and allowing acceptable 
concept d evolopmQnt^ whi le linguistic skills in both languages are being 
Imnroved. There will be children in the project with Soanish-surname 
who are English mono lingua Is and along with tho other children will J 
profit from learning Spanish. We feel a resoonsibi I ity to toach the 
language as well as through the lannuoge. We olan to enrich the language 
repertoire of the monolingual (English) while provldina an immediate 
and familiar medium for the Spanish-speaking child. Because of the wide 
range of proficiency in both languages we are olanning to teach both 
languages as first or second exposures. 
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mMPONENT NAME I PERFORMANCE n n^TECTIVES - PROCESS 

first Grade 
Second Grade 
fhird Grade 

Teachers will spend 40 percent of their time in presenting 
the preceding objectives in the dominant language of the 
child. (Porty percent (40%) is chosen because the behavioral 
objectives for the program are located in the language arts 
and social studies.) 

Of the 40 percent allotted to this bilingual program 

1) The teachers will spend 50 percent of this time 
on the objectives in language arts. 

a. Approximately 50 percent of the language 
arts* time will be in reinforcement and/or 
repetition using the dominant language. 

b. The remaining 50 percent will be used to 
introduce new objectives using the dominant 
and secondary language a proportionate time. 



ft 



It is expected that during a given week 
an examiner will find the teachers and aides 
working at the language arts objectives 20 
percent of the total instructional tine. 



2) Teachers will prepare and display materials expres- 
sing the objectives in attractive and bilingual 
fashion. 

* • 

3) Teachers will prepare lesson plans and plan with 
aides to present and reinforce the language arts 
objectives. 

Evaluation 

Person 

Frequency Responsible Instrument 

1) Bi-monthly visitation Director Checklist 

2) Three times yearly Evaluator * 

visitation 

1) Final report write up Evaluator " 

Of the remaining 20 percent (out of the 40 percent allotted 
to the bilingual program) 

1) The teachers will spend all the time on social 
studies objectives 
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a. Approximately 50 percent o£ the time will 
be in reinforcement and/or repetition using 
the dominant language. 

b. The remaining 50 percent will be used to 
introduce new objectives using the dominant 
and secondary languages a proportionate time. 

It is expected that during a given week 
an examiner will find the teachers and aides 
working at the language arts objectives 
20 percent of the total instructional time. 

2) Teachers will prepare and display materials expres- 
sing the objectives in attractive and bilingual 
fashion. 

3) Teachers will prepare lesson plans and plan with 
aides to present and reinforce the language arts 
objectives. 



Evaluation 



frequency 



Person 
Responsible 



Instrument 



1) Bi-monthly visitation 

2) Three times yearly 



Director 
Evaluator 



Checklist 

m 



visitation 
)) Pinal report write up 



Evaluator 



m 



COMPONENT NAME ; PERFORMANCE OBJECTIVES - MANAGEMENT 

Xa support of the bilingual program 

1) The Director will visit the classrooms of the 
bilingual program once a week conferring with 
teachers, aides, and where practical, children to 

a« Observe the progress of the program 



b« To discern the special needs it may have 
at the time« 

c« Maintain open lines of communication between 



teachers and Director* 



2) The Director will provide special in-service meetings 
and Institute to support the instructional needs of 
the teachers. 
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3) The Director will provide services to the teachers 
on a reasonably proinpt basis. These services to 
include ordering of materials, demonstration of 
classroom methods, etc, 

4) The Director will provide a list of the activities 
required of him as Director and of any other person 
serving at the administrative level of the program. 



Evaluation 



Person 
Responsible 



Instrument 



iootbly 



Teachers 



Checklist 



U*yearly 



Evaluator 



Report 
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11.13 2JjJlf) 



PreK 
1 
2 
3 
k 
5 
6 
7 
8 
9 
10 
11 
12 



11.13 1-?ro£?|$l i^s. one-v^^ - only non-Snglish liother Tongue 

students (including N-SfT-Snglish dominant). En«lfsh 
Hother tongue students do not receive instruction in 
a second language 
0-no Sngllsh Ibther tongue students 
2- 2- way: £ng. Dom, students learn Spanish 
11. H aiiount of instructional time in end throvigh their second language 
for pupils who are native speakers of English is: 

code: 0 = not specified N.A. = not applicable, no Shglish IfT students 

11. U 11.15 11.16 

ilin. per day Total min. per Subjects taught % of time per day 

of instruction day of any in seccitf lang. of instruction 

tlirpuiih N-nfT „ instruction througli N-ZIIT 

""'y ' I rPre k 



I- 



i.6 



.7 



8 



.9. 



1- 



■■•1- 



J. 



10 
11 
12 



.ERIC, 



1 1 • 17 Ufespd^ CT sepa}:?^te^ JL^uiEPftS®. y^??^E§. to. ^fPf^oher apd/pr aide 
in tlie classrooti (laarl: all tliat apply) 



(Inf) 



0- not specified 

1 - languages are never ai::ed 1:^ either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively.!^ the teacher, aide 
and pupils du:.'ing at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils. are allowed vo use eitlier native or second language. 

4.*the teacher uses only one language; however, the aide or para- 
professional uses another during tlie sane class period; students 
nay use either. 

5- the teacher reinforces any conversation inj.tiated by the child 
through the use of i/hichever language the child has used at the time. 

6- condtant switching frosi one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the 3Bxxe rjaterial for lI'^aiT puoi] 



of instruction day of any in secc»^4 lang. of instruction 

tjirough N-niT instruction throui^h N-aiT 

5 > 

^ - I y 

6 ' i.6 

I \ I .7 

- t , S 1 

10 4 10. , 

II t 11 • 

12 I J :i2 



11.17 IJiSLed^ pr^ ?ePA?i5tAe l.«^\£Wft£e. ys.age^ by^ Maphe?*. apd/or aide 11.17 (j^.^^ ^ 
in tlie classrooti (marl: all tliat apply) * ^ 

0- not specified 

1 - languages are never ni::ed 1^ either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during tlie sane class period; sttidents 
X3ay use either. 

V 5-tlie teacher reinforces any conversation initiated by the child 
Lni; through the use of whichever language tlie child has used at the time. 

6- constant switching fraa one language to another by teacher during 
lesson. 

7- the teacher uses English and the pai'aprofessional then translates 
the sax-ie zaaterial for H-aiT pupils. 

8- otlier (sunoarize) 



12.0 rIETHODS OF SECOND LiUIGUAGE TEACHING 

(iJar!: all that apply; some projects nay use a combination 12.0^ 
of methods) 

C 70 1**Aydip-Hngual habit skills or behavioral approach. Jtaphasis 
20* conttiunication. Includes contrastive analysis of sounds 

(units) in botli lang-uages by teacher and students, stvident 
f^tAi repitition of tapes and/or fluent teachers' model sentence 
C ^j^y f(cc»(^&ttems until responses are automatic. Structural drills and 
' dialogues are systematically presented. Includes direct as- 

sociation between object and word in second language in a 
seciuence of patterns learned in complete sentences* Inductive- 
generalizations drawn from examples. 

2-?!ransf prm .apjproagh 

Acquiring an understaiiding of the structural patterns or 
grammatical rules of a language. 
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There are two ciaeeroome on each of two grade 
Ievel8**fir8t and eecond**involved in the bilingual 
education' program* In eech cleeeroom there are a teecher 
end teecher-eide* and eome 25 children t end on each level 
there ie e Spenieh epecieliet teacher who dividee her 
ectivitiee emong the two cleeerooma for thet level* 
Tha project coordinetor and the director epperently do 
^ot perticipete. in inatruction* For the moet pert» the 
epecialiete conduct inetruction when Spenieh ie the 

• • ' " ■ * . . • V'* ' . ' • . ; * 

■ • 

*• • ■ ■ • ' • 

vehicle or the content for inatruction t end the reguler 
teachera and to aome extent the eidee conduct inetruc* 
tion ueing Engliah. However # teachere and aidea aleo 
uee Spanish in inetruction* end the epecieliet at the 
firat grade level ueed Englieh elong with Spenieh in one 
preeentetion* 

All inetruction obeerved et the eecond grede 
level wee conducted with the entire cleee» elthough there 
ere two reeding gxoupe in et leeat one of the roome* 
Pupils wars seatsd in a horsashoe arrangemant whara tha 
taaehar or fcscialiat usually occupiad front eantart 
and aida and tha third adult would paca tha parimati 



I 



•nd teacher-aide, and some 25 children, and on each level 
there is e Spanish specielist teacher who divides her 
eetivities emong the two dessronms for that level. 
The project coordinator and the director apparently do 
•»ot participate . in instruction. For the most part, the 

^«*o epecieliete conduct inetruetion when Spenieh is the 

. • <-•*■• . • •. . 1. 

vehicle or the content for instruction t and the regular 
teachers and to some extent the aidea conduct inatruc- 
tion using English. Howevert teachers end eides also 
use Spanish in inetruetion ^ end the epecialiat at the 
firat grade level ueed Englieh along with Spaniah in one 
preaentetion* 

All inetruetion observed at the eecond grede 
level wea conducted with the entire claas« although there 
ere two reeding groupe in at leaat one of the rooma* 
Pupila ware seated in e horseshoe arrangement where the 
teacher or apacialiat usually occupied front center^ 
end eide and the third edult would pace the perimeter ^ 
etopping occasionally to assist a child* In thia format 0 
when all pupila were working on the eeme page in^ eey# the 
Englieh apelling workbook « it wea difficult for the audi« ' 
tor to aae how any variation among pupila* responses 
could ariae« end howt if it did« the teacher could find 
out where the problems were^ eo ee to modify her instruct 
tion* 

Ths auditor alao obaerved inetruetion given vie 
Spaniah in cursive writing and alao via Spaniah^ a dic« 
tation fxerciee in which the pupile printed phresss 
baaed apparently upon thoee in the Uaidlaw readers* For 
this sxsrciss alternete children wrote one of two aeriee 
of utteranceot probably in an effort to reduce copying* 
In 'the other eecond grade room individuel pupile were 



reading aloud for the class from the Laidlaw cartilla. 
A La Escuela , p. 25. An exercise involving listening 
comprehension of verbs end edverbe in Spanish was also 
held. 

In one rooti, there was indirect evidence of con- 
tinuing instruction in pathsmatics in the form of recent 
eddition exercises that had been corrected but not re- 
turned and in the other room, evidence of inetruction 
in reeding English in the form of completed exercises 
in Miami Linguistic Reedere workbooks, end in Englieh 
epelling in the form of completed exercises in Ginn. In 
the Miami reedere. one group hed done work from Level 11 
end the other from Levels 7-9 

At the first grede level, in one clessroom 
pupils had bsan given en eddition exercise i those who 
completed it went to work with cley. fhe teacher cor- 
rected pepers from e previous exerciee meanwhile, and 
the aide worked with individual children. The Spanish 
specielist teecher then preeented e film strip on South- 
weet Indiens to the whole class, and lectured end asked 
questions ebout the film in both Spenish and English. 
In the other cleesroom. the teecher led helf the dees 
in e dramatization of a segment from the Tug Duck reeder 
of the Miami eeriee. At the seme time the eide monitored 
the other helf of the children who wore eerphones end 
eppsered to be listening to consonent blende from en 



Ideal recording and writing on an accompanying dittoed 
teatwork exercise. The first half of the class then 
took a "teat" based on Tug Duck, for which they put 
shields around their desks, ostensibly to prevent copying. 

The above observations support the conclusion 
that teachers regularly present instruction via Spanish 
in speaking, rsading and writing Spanish, and aocial 
studies and via English in reading and writing English* 
■athematica, and perhapa also social studies. Also, xne 
taachara appear to have wide freedom in approaching 
instruction, judging by the great differences in format 
from whole group, uniform response to a modified experience 
canter set-up with espects of contingsncy management. 
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2a-inductive -generative approach: through listening to comuni cation, 
perhaps ot peers, and attempting tlie new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association betv/een object, pictvire or action and 
wor^ in second language* 

2b--deductive - the cognitive code approach: through initial formal 

stvidy and --^alysis of gramiatical structures, then applying them through 
examples, . j# answering questions, or transfonaing affirmative sentences 
to negative, declarative to interrogative, active to passive. 

3-<iraiu iar _^ Translation Ilethod 
Formal study of rules of grammar and translation from first language 
to second, Eiaphasis on reading in second language rather than using 
it for oral communication. 



13-0 DCiaiT/JIT AND SECOND I/J?GUAGE SKILLS SEQUEMCE 



AL-H^^ Language Skills Sequence there are 

(^Audiolingual iiethod: listening, spealcing, reading and writing) English-mono 

c-» ^ V-^^^ C ai^yj ^ linpcual SDan 

^*^r / Non Eng dom Eng dom 



students 



students 



A in dom 
lang 



B in A in dom B in 
second lang second 
lang lang 



lingual Span- 
ish surname 
children in 
project 



0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13-1 Second language listening-speal:ing 
sliills are learned: 

1 - concurrently with doniaant lanc:uace 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealcing 
skills in dordnant lanr:nage 

3- a specified period of time after 
listening-spea!:ing skills in donincut 
language taught 

^-before any specified level of lis- 
tening- spealzing conpetence achieved 
in co:-dnant lancv-a^e 

13.2 Alil sequence followed: 

1- Listening-spealcing proficiency 
precedes introduction of reading 

2- neading is ta^oght concurrently 
with listening-speaking skills 

3- Leaming to read overlaps learning 
of listening-spealzing skills 

^-There is some overlap between 



13-1 IB 
IIB 



13.2 lA^ 
IB 
IIA 
IIB 



3"Gr_arg. iar r Tr an slation Ilethod 
Fonaal study of rules of grammar and translation from first language 
to second. Ehphasis on reading in second language rather than using 
it for ora3. communication, 

13.0 DCMIII/JIT AND SECOND I/JTOUAGE SKILLS SEQUENCE 

AL-H* Language Skills Sequence there are 

(^Audiolingual fiethod: listening, speaking, reading and writing) English-mono- 

Sec t^nor C^PV ^nn i^n^ ^r.r. ^^^r^m Ungual Span- 

rj Non Eng dom Eng dom ^ surname 

\2. . students ^ studentg ^ children in 

A in dora B in A in dom B in project 

lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13#1 Second language listening-spealring 13#1 IB \ 

skills are learned; IIB \ 

1 - concurrently with ioninant laiic:uaGe 

listening-spealcing skills ^ 

2- after a specified level of compe- 
tency achieved in listening-spea!:ing 

skills in dordnant lanc^iage 

3- a specified period of time after 
listening-speaking skills in donincnt 

language taught 

4- before any specified level of lis- 
tening- spealdng competence achieved 

in coiuinant lan[,"aaGe 

13.-^ IA ,„Q„ 

13.2 ALiI sequence followed: IB 

1 - Listening-spealcing proficiency IIA 

precedes introduction of reading IIB 

2- ?^ading is taught concurrently 

with listening-spealcing skills ^ 

3- Leaming to read overlaps learning 

of listening-speaking skills 

4- There is some overlap between 

learning to read and to write 

13.3 Listening-spealcing proficiency )d«itdJ^ ^^PV ^^^^ T^i^^X.^ 

detemined by: ' 

1- raeasvire of "listening-speaking IIA_JL 

proficiency X_ _JC. JL IIbLa_, 

2- informal assessment by teacher 

13#4 Second language reading skills ^ 13.4. IB Q«»l^. 

are learned: IIB. 

1- conc\jrrently with learning to read see audit 
in dominant language .i. In C 71f 

2- ^fter a speciriea xevel of dorJinant p#6 
language reading competence 



achievement 

3- a specified period of time after 

icarniiic; to rettd in dcr.iinant language 
(e.g. a specific gi-ade) 

4- before leaminc to reajri in iVutduemt 
lanGuaije 



^jerformance objectives not separated by dominant language groups, i.e.. 
Dominant Language anp^llsh-Spanish'^ throughout, 69-70 



Th« biflneual Instruction proposed will Incorporate tH« teaching i2 
of not only Spanish language skills and further dovelopnent In 
tngllsh language skills, but also Instruction In the aroa of Social 
Studies. The project Is designed to upgrade the proficiency of the 
children In the following! 

Communication skills In the English language through the use of a 
recognized program In the teaching of English as a second 
language and the teaching of all the basic skills (understanding, 
speaking, reading and writing). 

Through the teaching of the social studies curriculum In Spanish the 
Children will attain all the basic concepts In this Important 
area of the curriculum. This will lead to a development In concepts 
and skills related to society: 

A, Home situation 

B, School setting 

C, Community environment 

In achieving these goals. Instruction will also be provided for 
furthering vocabulary skills, learning concept. In safety and heellft 
as well as historical facts. 

At another objective .of the program we will elso provide Instruction 
In Spanish to give the Spanish speaking child basrc literacy skills 
In his home or mother tongue. The Spanish spoken In this area Is less 
♦han itandard. The chl Idron must flr»t ettaln a functional level 

In 1t»a language before subject matter can be presented and the proper 
Itiought processes developed. The main effort will be to reinforce the 



Cofflfflunlcatlon skills In the English language through the use of a 
recognized program In the teaching of Engllsn as a second 
language and the teaching of all the basic skills (understanding, 
speaking, reading and writing). 

Through the teaching of the social studies curriculum In Spanish the 
children will attain all the basic concepts In this Important 
area of the curriculum. This will lead to a development In concepts 
and skills related to society: 

A. Home situation 

B. School setting 

C. Conmunlly environment 

In achieving these goals, Instruction will also be provided for 
furthering vocabulary skills, learning concepts In safety and healtti 
as well as historical facts. 

Aft another objective of the program wo will also provide Instruction 
In Spanish to give the spiw I sh speaking child basPc literacy skills 
In his hone or mother tongue. The Spanish spoken In this area Is less 
Ukan standard. The children must first attain a functional level 

In ih^ language before subject matter can be presented and the proper 
thought processes developed. The main effort will be to reinforce the 
child with his mother tongue, and Instruct him In Its proper usage, 
while concurrently presenting the second language and allowing acceptable 
concept development while linguistic skills In both languages are being 
Improved. There will be children In the project with Spanish-surnames 
who are English monollnguals and along with the other children wl II 
profit from learning Spanish. We feel a responsibility to teach the 
language as well as through the language. We plan to enrich the language 
repertoire of the monollngtal (English) while providing an immediate 
and fami liar medium for the Spanish-speaking child. Because of the wide 

e 

^ range of prof Iclency- In.both languages we are planning to teac h both 
« languages as first or second exposures* 
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13»5 lifiading is introduced; 

A-lxidividually, when child is ready 
or at a specific time diiring grade: -K 

1 
2 
3 

13*6 Ueading readiness is determined by: 

1- test of reading readiness 

2- infomial teacher assessment 



Non £ng dom 

stud ents 

A 

dom 



B 

second 



II 
Exkg dom 
students. 
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A 

dom 



B ■ 
second 



lang lang lang lang 



13.5 lA^ 
IB 
IIA 
IIB 



13.6 



lA 
IB 

iia"" 

IIB 



13.7 Grade level i-eading is expected: 

1- in first grade 

2- in second grade _ 

3- in third grade 

4- in fourth grade ^ , 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 

13*8 Grade level academic achievement (math| science , etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- -f ourth grade 

5- f ifth grade 

6- sixth grade 

7- other Ispeciiy) 

U.O IlJTBGrJlTION OF SECOND LAI^GUAGE LEAi'JIING WITH OTHER LEARNING: 
(mark all that apply) 

I = N-E II = E 
dom dom 



13.7 I A NS 

IB 

IIA 

IIB 



13.8 IB MS 
IIB 



U.0 I 

II 



sttidents 



students 



13^ 



1 -Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 
as a medium of instruction for other 
subjects. 
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^ JJ-Second language learning is both a sep- 
^ arate subject and also a medium of 
Unr; instruction for other subjects. 

4 

Second lanCTtafye leaaming is alvays in- 



13-6 "leading readiness is determined by: 

1- test of reading readiness 

2- infonnal teacher assessment 



_ 13.6 lA 

.."^ IB 
IIA 
IIB 



13«7 Grade level reading is expected: 

1- in first grade _ 

2- in second grade _ 

3- in third grade 

it-in fourth grade 

5- in fifth grade ' "2 

6- in sixth grade 

7- other (specify) ] 

13«3 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 
^--f ourth grade 

5- fif th grade 

6- sixth grade 

7- other (specify) 

U.O IHTEGl^ATION OF SECOND LANGUAGE LEATJJING WITH OTHER LEARNING: 
(mark all that apply) 

I = N-E II = E 
dom dom 



13.7 l A MS 
IB 



IIA 

iib"^ 



13.8 IB MS 
IIB 



U.O I 
II 



students 



s oudcnts 



1 -Second language learning is only a sep- 
arate subject for English-speai:ing stu- 
dents; the second language is not used 
as a medium of instruction for other 
c^e y^wr subjects. 

£ 70 ^-Second language learning is both a sep- 
Mnf 5 arate subject and also a mediura of 

Vim; instruction for other subjects. 

3**Second language learning is always in- 
tegrated with the learning of course 
content (such as social studies) or as 
a mediiim of cognitive development. 

it-AcadCTiic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 
language ) . 

5-Different academic content is tevight 
in the second language fron that which 
is taught in the native language. 



0-not specified 



6-other (specify) 
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The main effort will bs to reinforce the 
child v/Ith his mother tongua, and Instruct him In Its proper usage, 
while concurrently presenting the second language and allowing acceptable 
concept development v.'hl le linguistic skills In both languages are being 
Improved. There wl 1 1 be children In the project with Spanish-surnames 
» who are English mono lingua Is and along with the other children v/III 
profit from learning Spanish. We feel a responsibility to toach the 
language as well as through the language. We plan to enrich the language 
repertoire of the monolingual (English) while providing an Immediate 
and femlllar medium for the Spanish-speaking child. Because of the wide 
range of proficiency in both languages we are planning to teach both 
languages as first or second exposures. 
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15.0 THEAMT OP CHILD'S LANGUAGE: J'^^ 15.0 U. 

■ students HA. 

B 2nd IIB, 
laiig. 




1- The child's language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
model of the standard language 
aiming toward child's eventual 
control of the standard form. 

2- The child's langiiage is corrected- 
the teacher points out errors and 
demonstrates the standard foim. 

3- Other (specify) 



0-Not specified 

16.0 ilATETJALS 

16.1 Reading Haterials-Types 

Reading Materials are: (mark all that apply) 
C 70,p.23 1 -Linguistically based 
S<< y***/ (Iferrill or ttiatni Linguistic 
- ^«PW readers, ITA, etc.) lo.l U„ 

C 70, p.23 2-Basal readers Laidlaw Spanish Serjjp 

3-Dialect readers 



II--JL IIB 



^ 



^-Experience charts (stories 
dictated lay children) 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: . j\ 0 

1 - Grade 1 1^*2 IA_U 

2- Grade 2 

3- Grade 3 
^-Beyond Grade 5 
0-not specified 

16.3 The following are tecliniques and materials used for second language learning: 

0- none specified 

1 - pattern drills 

2- dia:og meiiiorization (inf ) *^ 

3- choral repetition — - both E & NEMl 
4.-songs . -^T" 
5Jprcj;ra:r:ied instzriction ^Va^u^^^^^^ 4— 
b-stories read to children ^ ^ 

AUDIO VISUAL AIDES 
C 70,p*22 '^-filna, filristrips I_ 

8- flannel or magnetic ooards 

9- realia, graphic displays (posters) 2— 

r 



int £69 
p. 35 



p.35 

Int B 69 , , 

C 70, p. 15 10-records 



tapes 



(music, 



control of the standard form* 



2- The child's language is corrected- 
the teacher points out errors and 

deiaonstrates the standard fonn. 

3- Other (specify) 

0- Not specified 

16.0 ilATETJALS 

16.1 Reading Materials-I^cs 

Pjeading Materials are: (mark all that apply) 
C 70,p»23 1 -Linguistically based 
i'€<- yjCA«f (Jlerrill or I lia^i Linguistic 

• Copv readers, ITA7 etc.) 16.1 lA vr X IL:_JL IIB 

C 70, p.23 2-Basal readers Lai dl aw Spanish Seri^p X 

3-Dialect readers ^„ 

i^-Ebqperience charts (stories 
dictated by children) 

16.2 If some reading material is in 
the child's dialect, indicate hov/ 
long it is used: 

1 - Grade 1 16.2 IA_0 IL : Q 

2- Grade 2 

3- Grade 3 
it-Beyond Grade 3 
0-not specified 

16. 3 The following are tecliniques and materials used for second language learning: 

0- none specified ^« 

1 - pattern drills 

2- dia;og memorization (inf ) -~" 

3- choral repetition v. j? MTrwrn 

int E69 ^.songs Jk^ -^^^^ ^ ^ ^^^^ 
P*35 ^jprc-rsL.ned instruction |lat^uA^*^^^^ 

o-stories read to children ^ o 

AUDIO VIsaVL AIDES 

C 70, p. 22 '^-filns, filr:strips 2_ 

P»35 8-flannel or magnetic ooards 

Int £ 69 9-realia, graphic displays (posters) 2Z 

C 70, p. 15 10-records, tapes (music) 10 

C 70, p. 22 11-listening centers TT 

y t p. ^ y 1 2HDiulti-media approach 

' Experiential • 

13-role playing 

1 A-puppetiy 

C 70. p. 15 

1 5-experience charts (word-plctur© chart) 15 

r 71 7n ■'^-P^^^V typewriter 

^ fl,p«ru 17-ieaniing throxigh direct e^qperience 2tL. i. 

with materials e.g. Montessori 

18- activity centers-chosen by child ' 

19- other (specify) 

^^mm^ Learning outside the classroom: 

20- field trips .20 



I «/ 21- suggested TV programs ,yi*^te f^A C » 

o n,. 22- other (specify) ' _ , 

C 70, p. 15 23-saines J 
0 70, p. 15 ^/-dual language experimental build-up 

C 70,p.22 S -overhead projectors aj -video-tapes (C 70,p.22) T .Language 

Master machines (C 71, p.ii) 25-flash cards (Int Eval. 69, p. 35) 



Materials Acquisition« Adaptation and Development 

As stated previously we would like to submit this component plan, 
probably in early August, 1970# We suspect that we are presently 
well»equipped in the materials section but we need more time to 
evaluate and/or develop materials designed for oral language development 
and cultural heritage and awareness • 

Our basals in the three major areas (English, Spanish, Social Studies) 
are evaluated presently as the best available for our needs, and include, 

1) Miami Linguitic Readers - English 

2) Laidlaw Spanish Series - Spanish 

3) Prentice-Hall, Man in Action Series - Social Studies 

(both languages) 

We agree that the Miami Linguistic Readers are suitable for all of our 
children, as we have used them for several years* However, we have not 
established this point conclusively* 

We are requesting one equipment item o^f major importance and cost. Our 
school district is unable to afford this expenditure at this time through 
other sources. The item is a Sony Vido Tape Recording System (.S3943.00) 
which appears in the budget breakdown with offered justification in 
Appendi x E pp 68 . This equipment would have a great bearing on our 
product and process evaluation particularly, and would allow us to record 
model lessons, student reactions and teacher performance. 

• Staff Development 

This component will include orientation and training for teachers, 
teacher aides, coordinator and director. 



^ SUPPLE>EHr 

C^rponent TngtrMgt iQ^al Dominant Languag e English-Spanish 

Cr«da Level ist ^nd 2nd 

Katc^rials to be used 

All aaterials listed in another section* Materials currently being used 

o veil as appropriate materials selected or developed in the interim 

•nd applicable to next year's program (complete list submitted in August)* 



Staffing 

Teachers Di rec tor 

Teacher aides Consultants 

Coordinator Evaluators 
nrincipal 

Facilities 



Classrooms and offices at Espanola Elementary School 
Office - Central Administration 



EquiPiTient ~ ~ 

All project equipment, tape recorders, listening centers, overhead 
projectors, record players, film and filmstrip projectors and video-tape 
equipment* 



Technical Assistance 

!• Contracted: Independent Educational Accomplishment Auditor 

Consultant: All consultaitt resources listed plus additional personnel 
as yet uncommited* 

fctdqet Re quirements 

*M>le to determine accurately* Approximately 83?4 of Title VII budget* 
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O-not specified — — ^ 
I'^^Z^^H'i' ^ spealcers of that language 

5' P">J«fs oun bUiiraial staff 

(specify how this is detemined) 

8- are cross cviltural 

9- connaercially prepared and published in the U S 

10- are translations of U.S. texts ° " 

11- aj^co^rdlnated with :naterials used in the regular subject 

12- other (specify) ^ 70 o p 

0- not specified 

1 - xerox attached-page and document ^ce y(.efo,/ i 4 a. 
17.0 STUDENT GROUPING 

0- not specified 

Pupils of w.h i^»f;inptir r,rnii|i|i „ 

1- always mixed for all ii^SST"^ 

2- mixed for language learning 
academic subject learning 

st^i^?""^ aeoording to their abilities 

0- not specified than i the time B less then i thTtliiS 

1 - total class 

2- amall groups (specify size) ' 

3- individual instruction ~' - 



^5 



Int 
P. 2 
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Criteria for grouping: 
O-not specified 

A 70, 1^1^ age & IQ 

S-ty na^xve language 
3-by doi aant language 



I Non Eng 
dom 

JL. 



students 
II Eng dom 

aiT 



^lEng don 
' NaiT 



Upociry how this is deten.inedj 

8- are cross cultiiral 

9- conmiercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

only Inl^ aTob'iS^vT^^ ^^^4 p.8-Because of limited resources will attempt 
1^.5 ^^e specific^ 
component are: 

0- not specified 

1 - xerox attached-page and document Xeforf | H Ol 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17.1 

groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 

2- niixed for language learning 

^ "^-mixed for some academic subject learning 

^ i -^nixed for non-academic learning; art, music, gym, health 

i-'-separated for native and second language learning into 
dominant language groups 
tS^^ 6-separated for most academic subject learning into dominsint 
language groups 

C 70,p,2l7-never nixed for language or otlier academic learning 
8-other (specify) 

lO-grouped according to their abilities 

Students are grouped for language instruction: 17,2 Q 

(mark all that apply) A-more than the time B Less than the time 

0- not specified 

1 - total class 

2- small groups (specify size) 

3- individual instruction 

17.3 Criteria for grouping: Students 

0-not specified 7 Non Eng II Eng dom ^lEng don 

dom S2iT *" NaiT 

Int A 70, 1-by age & IQ 

p«2 2-1^ native langxiage 

3-by dominant language ^ ^ 

A-by language proficiency 

(ex. level of reading skill) 

Int A 70 « In. a. not applicable 

3rd from last[(no E.daa/lISIT) 

page— the groil^ng remains flexible with children moving from teacher to 

18.0 TUTOrJNG teacher and group to group when it is determined they can 
/ function better by doing so. 

HS.I Student Tutoring is: (mark all that apply) l^P 
no-no t mentioned 

0- type i.^ not specified mentioned by Eval* in 

1 - inter-ethnic (^^-"^^ student tutors SIT students) C 71, p. 6 

2- intra-ethnic (lI-SfT student tutors N-aiT) 

3- done by old^r children (cross age) 

4- done by peers (same age) 

5- other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified 18>2 P^"^ 

1- ln+w-ethnic (N-HIT aide vutors KIT student) 

2- in the acqusition of native language shills 

3- in the acqusition of second language skills 

4- in other aoademic subjects 
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'18.3 Parent tutoring: (nark all that apply) 
no-no t mentioned 

0- type not specified 

1- inter-etlinic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for tlieir children: 

3- in the home by a home-visiting teacher 
4.-in an adult education conqjonent 

5- in school through observation and guidance of teacher 

6- as parent vol'^Jiteers who tutor during the school day 

7- materials are Drovided for use in home hy parents 

8- other (specify) 

19.0 CURRICULIB': PATTYS 19.0_l_ji 

The stated curriculum pattern of the bilingual pro.iect ; 

1 -Except for inclusion of N-EMT instruction the curriculizm is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculimi of the 
bilingual program lAich differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 
4^-small group instruction 

5- individualized learning 

6- open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complOTient 
e^qperiencos children encounter in the home, community 
and through mass media i.e. TV, describe below: 



page 16 
18.3 na 



20.0 COGNITIVE DEVELCPiOT 
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20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20.1 \ 

1 - structured envirionment rich with materials child can manipulate 
order, compare, match for perceptual-no tor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
co-untlng, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position 

^-labeling and grouping actual objects to learn classification; 



^^l^crials are provided for use i:i noHw uy pai-entc 
8-other (specify) 



19.0 CUPJlICULUi: PATTEiaiS 



19.0 1 



The, stated ciirriciiluci pattern of t^e bilingual project ; 
1-2xcept for inclusion of N-EllT instruction the cuiriculum is 

otherwise typical or regular, for this state. 

There are other modifications whithin the curriculum of the 

bilingual program vAiich differ from traditional, typical c\irri- 

culum such as: (marl: €l11 that apply) 

2- a non-graded classroom: piqpils of different ages are 
grouped togsther during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 

5- individualized learning 

6- open classroom 

7- guided discovery and inquiry 

8- a currictilum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELQPiSMT 

20.1 Cognitive development in early childhood grades is fostered through: 

0- 4uethod not mentioned 20.1 ^ 

1 - structured envirionment rich v/ith materials child can manipulate 
order, compare, match for perceptual-notor development 

2- non-verbeJ. materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position 

4- labeling and grouping actual objects to leaiii classification; 
grouping objects with common attributes and labeling their 
attributes (i.e. colors, sizes) 

5- direct experience of processes of science through discovezy, using 
materials rather tlian text; active experimentation ^ child with teacher's 

nuidcncc ruthcr thai t^r.chcr dc: ions trat ion. 

6- airect experience of math through discovery rather than instruction 

7- other (specify or xerox) p. no, and document: 



20.2 Cognitive development in later grades (grade U and above) 

0- method not mentioned 

1 - specify or xerox p. no. and document 
n.a.-no grade 4 or later grades 
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21.0 SELF-EST2SI'I 



21.0 



Stated methods of project c^ggngnt^^jg^^j^jv^ JJRS]?^§S^392^r^si^mi 
^ no-self -estocra not mentioned as an objective 
If Jr' 0-self -esteem is an objective but uethods not specified 

' Teacher encourages pupil to verbally e:qpress his feelings: 

1 - through role-playing 

2- puppetry 

3- language-experience approach: students dictate stories from 
their own e:5)erience 

4.-teacher accepts, acljiowledges ideas and feelings 

5- teacher encourages non-verbal eaq^ression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences iu which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides e'^jeriences where occasional failure is 
aclmowledged as part of everyone's experience; second 

*Tf^r;<n £v<ti4a^i'on attempts are encouraged 

9- other (specify) (xerox or summarize) document page # 
26-Palomares Human Development Program 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

10- pi5)ils act as tutors for otlier ptpils 

11- puils liave some options in choice of curriculum 

12- pupils choose activities fron a variety of interest centers 

13- clder puils participate in curriculm planning and/or 
developnent 

H-pupils write a bilingual ne\/spaper for dissemination to the 

coianunity 
15-other (specify) 



Int E 69,p.56: 
The children 
In a blllngual- 
bl cultural en- 
vironment will 
demonstrate su- 
perior confi- 
dence and en- 
joyment of 
school as com- 
pared to the 
children from 
the 1st gr con- 
trol gp. 



22.0 LSAiWING STUATEGIES 



22*0 



1-The project mentions the following specific ]caminf; strategics 
as important for reaching a partlc^olar ethno-linguistic group: 
(specify or xorox) Document and Page no* 

ESxample: Ilavajo children resist participation in an authoritarian, 
trad5-tional classroom. M open classroom where teacher partici- 
pates rather tlian directs all activities and students or groups of 
sttidents initiate activites, move about freely or s^t in a circle or 
horseshoe rather than sit in rows, has been found more effective* 

0-none mentioned 



demonstrate^ su J 5-^^ encourages non-verbal expression of child's feeling 



perior confi- 
dence and en- 
joyment af 
school as com- 
pared to the 
children from 
the 1st s^^ con- 
trol gp# 



through painting, music, dancing 

6- teacher provides experiences in vhich the various vjays that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to conpetency and 
success 

8- teacher provides experiences where occasional failure is 
aclaiowledged as part of everyone's e:q?erience; second 

^-d^r;^ B^Ml^^i^^ attempts are encouraged 
i^KTcn^ rv^iuotion g^^^j^g^ (specify) (xerox or suranarize) document page # 

26-?alomares Human Development Program 
Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for otlier pupils 

11- puils have some options in choice of cxirriculum 

12- pupils choose activities from a- variety of interest centers 
• 13-older puils participate in curriculum planning and/or 

developnent 

U-pupils write a bilingual newspaper for dissemination to the 

coiununity 
15-cther (specify) 



22.0 LEMONING STRATEGIES 



l-The project nentions the follov/ing specific loarninG strategics 
as important for reaching a partidolar ethno-linguistic group: 
(specify or xorox) Document and Page no* 

Exasiple; Navajo children resist participation in an authoritarian, 
traditional classroom* An open classroom where teacher partici- 
pates rather tlian directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in reus, has been found more effective* 

0-none meiitioued 



23.0 BICULTUiVJi GOilPOIIEKT 

23*1 This program is: 

1- biling\aal alone 

2- bilingual and bi cultural 

3- -bilingual and multicultural 

0-not specified as to which of the above 

A-an ethnic studies program is included in the bUingual program 

5- art, posters, realia, crafts of both cultures are exhibited in 
the classroom 

6- language and cxiltural content are integrated 

7- other ^specify) 
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D. Self Concern t 

The children were obviously^ happy. Only first graders can 
reveal their state of being in such unique ways. They were not 
bothered by my presence. Usually the children are shy and v/ith- 
drawn with strangers in these areas where few "outsiders" visit. 
These children were friendly and responded freely to all my qucs* 
tions and even asked me a few of their own. 

Spanish songs v/ere sung with much enthusiasm and much to 
my surprise^ an Anglo child kept saying, ''Let's sing another 
Spanish song," and would call them out by name. The Anglo child* 

rcn knew tho words to the soncjs as well as the Spanish surnamed 
children. 

A Spanish finger play was also recited with much excite- 
ment and apparent amusement. For the first time in my profcs- 
sional career in education in New Mexico, I saw Spanish surnamed 
first graders use Spanish freely in the classroom without the 
giggling. and covering of mouths to hide their embarrassment when 
someone was bold enough to speak Spanish. 

The Palomares Hunan Development Program is an integral part 
of the program. The program is so well known across the nation 
that it needs no explanation here as to what it does for most of 
the children's self concept. 

The three teachers told the cvaluator the children had 
learned several New Mexican and Mexican dances which had added 



iJiCSC cnixaruii v. 
tions and even asked me a few of their own. 

Spanish songs were sung with nuch enthusiasm and much to 
my surprise, an Anglo child kept saying, "Let's sing another 
Spanish song," and would call them out by name. The Anglo child- 

rcn knew the words to the soncjs as well as the Spanish surnamed 
children. 

A Spanish finger play was also recited with much excite*- 
laent and apparent amusement* For the first time in my profes- 
sional career in education in New Mexico, I saw Spanish surnamed 
first graders use Spanish freely in the classroom without the 
giggling and covering of mouths to hide their embarrassment when 
someone was bold enough to speak Spanish* 

The Palomares Human Development Program is an integral part 
of the program. The prograia is so well known across the nation 
that it needs no explanation here as to what it does for most of 
the children's self concept. 

The three teachers told the e valuator the children had 
learned several New Mexican and Mexican dances which had added 
to their feeling good about •* something" that was typically theirs. 
Some of the dances and songs v;ere presented at a Mother's Day 
Program where the parents also were able to regain some of the 
pride of belonging to a culture heretofore not visible in the 
school. The same can be said of the native foods that v;ere dis- 
cussed. 

The children appeared to "get along** with each other excep- 
tionally well even in the late afternoon when the children were 
obviously tired. The evaluator saw much sharing of pencils, 
papers, and erasers during formal school activities. The evalua- 
tor did not observe them on the playground to see if the same 
pattern existed there. 
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23*2 Cross-cultiiral awareness: 23.2 
If project mentions specific values or nodes of behavior of 
N-HIT culture, please sun:::arizc below: (or attach xerox) 

found in document , page ;/ 

0-not mentioned ' " ^ ' 



23.3 1-if px'oject mentions efforts to decrease ethnocentrism in 23,3 
either or both groups, describe below: (or xer ox-document page/#) 
0-none mentioned 



n s . 

23.^ In the bicultural compenent Icnowledge of tlie N-I3IT cultxire 23. i no spec lfi- 

involves (narl: all tliat apply) cation as to type of 

0- no bicultural component mentioned bicultural program 

1- Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-culttiral heritage of the past—contributions to art 
and science 

3- 'Deep' culture: family patterns and contemporary way of life, 
^-Itemization of surface aspects of a countiy—geof raphy, dates 

of holidays etc, 

5- A specific culttire only e.g. one Indian tribe 

6- Various cultures of sane etlmic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different frora NSiT or HIT 

8- Other (specify) 



23*5 American culture is defined: 23.5 

0- not specified 

1- narvov;ly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pliuralisu of America-naulti cultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm words 



23.3 1-if project nentions efforts to decrease etlinocentrism in 23.3 0 

either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



23.A In the bicultural conpenent laiowledge of the N-HIT culture 23. U no spec ific- 

involves (narl: all tliat apply) cation as to type of 

0- nc bicultural component mentioned bi cultural program 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or \jritten), achievement of particular people or politcal 
mov^ents 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- 'Deep' culture: family patterns and contemporary \7ay of life. 
it-Itemization of surface aspects of a country~geOf rapl^'', dates 

of holidays etc. 

5- A specific cultxire only e.g. one Indian tribe 

6- Various cultures of sane etlmic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or HIT 

8- Other (specify) 



23.5 American culture is defined: 23.5 2. 

0- not specified 

1- natrovrly: primarily Anglo-Saxon orientation 

2- b;'Cddly: ethnic pluralisn of America — multicultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page nmber for xerox) or 
elaborate in your o^m \/ords 



24, 1 Bilingual libraries are provided for: 2A.1__52 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual libraj^r not mentioned 

2A.2 An ethnic studies library is provided for: 2A.2 , ^9 

0- grovp not specified 

1- project child: en 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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COMMUNITY INVOLVEMENT 

As a component of community envoi vement we are encouraging 

stents to compete In developing skits, story telling, children's 

songs and arts and crafts. These entries will be Judged and best 

;«rfonnances will be taped recorded and Video-taped for further use 

in our project and possible sharing with other projects that have 

isked us for these materials they know exist In our area. The 

people In this area have kept the beliefs, customs, material culture, 

ind social Institutions which are peculiar to and characteristic of the 

r 

Spanish -Americans of New Mexico. 

The opportunity In Northern New Mexico to produce written material 
In Spanish, writing oral literature and folklore. Is evident. An 
inthology that might range from poems and short stories would awaken 
pride among the school children and adults In the community. Parents 
ind members of the community will be encouraged to write cuentos, 
play scripts and songs. The awarding of prizes will undoubtedly 
stimulate the production of these activities. The utilization of 
props will be encouraged. Some of these props will consist of a 
^oll or "puppets." 

. In addition, we Intend to ask members of the community to present 
lessons, and to participate In teaching something these members are 
'iood at, for example baking, maklhg bread on outside homos, and other 



As a component of community envoi vement we are encouraging 
jirents to compete in developing skits, story telling, children's 
tongs and arts and crafts. These entries will be judged and best 
;<rfornances will be taped recorded and Video-taped for further use 
in our project and possible sharing with other projects that have 
isked us for these materials they know exist in our area. The 
people in this area have kept the beliefs, customs, material culture, 
ind social institutions which are peculiar to and characteristic of the 
Spanish-Americans of New Mexico. 

The opportunity in Northern New Mexico to produce written material 
fn Spanish, writing oral literature and folklore, is evident. An 
Mthology that might range from poems and short stories would awaken 

2. 

pride among the school children and adults in the community. Parents 
ind members of the community will be encouraged to write cuentos. 
play scripts and songs. The awarding of prizes will undoubtedly 
stimulate the production of these activities. The utilization of 
props will be encouraged. Some of these props will consist of a 
doll or "puppets." 

. In addition, we intend to ask members of the community to present 
lessons, and to participate in teaching something these members are 
?ood at. for example baking, making bread on outside homos, and other 
traditional activities common to the Espanola Valley. Video-equipment 
un be used'*to start building up a film library that includes these 
•ctivities. 

Teachers in the program and those not in the program will write 
^ a script of an ideal lesson they may be very proficient 



giving examples of the basic concepts behind the lesson. These 
presentations will be video-taped and used later as needed for staff 
improvement. 



24*3 Provision is inade by the school for infoming the pa.ents 

and corariunity about the progran tliroiigh: (Marl: all that apply) 
O-i'ietliod not specified 
y^itty no-no provision for informing coraraunity 
^ «f i,^ ' l>iliJ^6^^ newsletter 

' 2- monolingual newsletter 

C 71 p0l2 3' 3WS sent to mass media. 

* 4-if articles included with project, check 4 

^^^1 ^jlt^^ 5-bilingual fliers sent heme 
C 70 p«6 — 6-fonnal meetings 

' 7-infomal meetings open to entire community 

Sheetings conducted in both languages 

9- home visits 

10- other (specify) 

C 71 p«l2 11-project director personally involved in program 
' dissemination, specify how NS 

C 70,p*26 

y^CoV J"20-Demon8trations 
I n c \^3A-Soclals 
C 71, p»12-37-Suest speakers 

24.4 Community involvement in the f emulation of school policies 
and programs is soiight through: 

0- type not specified 
no-no t sought 

1 - existing community groups working with program 

2- bilingual questionnaires 

3- community-school staff committees 

4- community advisory groups 

5- fonnal meetins open to the entii^e comnunity 

6- informal meetings with community groups 

7- other (specify) 

8- project director personally seeks involvement of community 
in prograan. s'jocify how 

C 70, pp. 6, -il -Advisory Group 
26 7 

C 70, p .9 — /O-Bllingual PTA Parent meeting 



38-film strip to Include 
highlights of program 
components 
C 71, pp .86-87 



2U*5 The school keeps infonned about conmunity interests, events and 
problems through: 

no-no mention of school seelcing to be infomed abcv.c community 
iHEieetings open to the entire coiflmunity conducted in both 
languages 

(inf ) 2-cQnmunity representatives to the school 

3- bilingual questionnaire sent to the homo 

4- home visits by school personnel 

5- other (sp3cify) 
0-iiiethod not specified 
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8- aeetxn,-js conducted in both languages 

9- hoiae visits 

10- other (specify) 

C 71,p#l2 — 11 -project dix^cctor personally involved in program 
dissemination, specify how NS 

C 70, p. 26 

c 0 V ^ 20- Demons t rat 1 ons 
• « \,34-Socials 
C 71, p#12-37-Suest speakers 

24.. 4- Coiraauni'ty involvement in the fonnulation of school policies 

and programs is sought through: 24.4 

0- type not specified 
no-not sought 

1- e:cisting community groups working with program 

2- bilingual questionnaires 

3- coiijnunity-school staff committees 
4.-community advisory groups 

5- formal meetins open to the entire community 

6- informal meetings with community groups 

7- other (specify) 

8- project director personally seeks involvement of community 
in progiTain. specify how 

C 70,pp ,6, •|l -Advisory Group 
26 ^ 

C 70,p.9 — /0-Bllingual PTA Parent meeting 

24.. 5 The school keeps informed about community interests, events and 

problems through: 1^,5 -^^^ 

no-no mention of school seeking to be informed about community 
1 -meetings open to the entire communi'ty conducted in both 
languages 

Klxit) 2-community representatives to the school 
3-bilingual questionnaire sent to the home 
4.-home visits by school personnel 
5-other (specify) 
0-methoJ not specified 



2^..6 Tne school is open to the community through: 24.6^ 

0- not mentioned 

no-school is not open to community for coimnunily usa 

1 - opening school facilities to the community at large ?or use 
after school hours and on weekends 

2- providing adult education courses 

3- other (specify) 



25.0 DIP ACT EVALUATION 

25.1 Project mentions description or disseiaination of the bilingUAl 
program through: 25 -"^ 

•c.. X A J 1 -newspaper articles 

EdUCat A in *3 ^^A^\ r^',.^rrY>ome 

r 71 in; <-radio px'ograms 
^ ' J-f P-*-^ 3.TV programs 

£<X^ X^iciy 4.video-tapes 
5-films 



' ^ ^ 6-visitors to observe the program 
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COMMUNITY INVOLVEMENT 

A meeting was held to formulate an advisory committee of 
five parents. Many suggestions were presented for improving 
communications with the parents. An important action item dis- 
cussed was that the advisory committee will meet a week prior 
to parent meetings to develop the agenda. 

The parents of the children in the Bi-lingual Education 
Program have jttended regular meetings. At these meetings the 
parents are informed on the progress of the project. Information 
has been disseminated through the Project Director, the school 
Principal, the Coordinator, teaching staff, advisory committee, 
parents, and the local newspapers and radio station, (see attachment 1.9) 

In addition to the regular staff meetings with the parents 
»*e invited two guest speakers. The guest speakers informed us «n 
"Why there is a need for evaluation" and Cultural differences and 
how they might affect Learning." 

Many parents have volunteered to help in the program. They 
have come to the school whin needed by the teachers and have aided 
in various activities connected with the program. 

Two program meetings were very successful. A Christmas Program 
«nd Mother's Day Program with the children involved surpassed our 
«xpectations. Some members of the community were Invited, along 
^'Uh the parents, for these performances. The Children assisted 
•t a performance of the traditional Christmas play "Los Pastores" 
•nacted by High School Students this year. This folklore play 
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, Minor program modifications have taken place but only in degree 
of component develoi»nent. We have included more children with 
different backgrounds than originally planned. More selective 
procedures would have allowed us to narrow the range of techniques 
necessary for teaching so many different abilities. The staff 
has spent more time with the bilingual project than planned at the 
beginning. The staff has also attended more workshops, conferences, 
etc. than originally anticipated. An advisory group involving 
parents has also been formed aside from the monthly meetings planned 
with parents. 

The bilingual program has brought to focus a great deal of attention 
on the educational processes of our system. There has been adequate 
dissemination of information to cause "everybody" to be aware that 
there is a new approach, based on sound learning principles, being 
implemented. Evaluations and audits have been shared with the teachers 
and community and there is a general feeling that there is a good 
program being develo^^ed. The School Board when asked to confirm our 
desire to continue did so without hesitation whereas the first year a 
great deal of questioning took place. 

The students in the project view themselves as involved in a different 
and better type program. They know that others are not doing the 
"extra" things that they are. With the attention placed on them they 
hrnvrn gained confidence. 



(1 ^ 



D« Parental and Coinmunity Involvement 

Through dissemination activities the community has been and will continue 
to be kept informed* The general acceptance of the community will depend on 
the degree to which procedures and goals are explained and the results 
which the children demonstrate* 

An advisory committee ( lawyer « hospital tcchniciani secretary^ housewife^ 
teacher) was established during the first year from the parental group* 
Others will be added or substituted during the second year and this 
committee continued* They will have an intimate knowledge of the program 
and will be in a position to advise and suggest improvement* 

We will also continue to invite the parents to regularly scheduled 
Meetings and socials* These will be held at least once every six weeks* 
The parents interest will be demonstrated by their attendance which will 
be recorded* Each meeting will feature some demonstration or ex|. anation 
by the staff and there will be a question and answer session* 



•26* 



I A . page 20 

• * :6.2 Project's iripact: 25.2_NS 

1- Project mentions tlmt other classes in the schoo] , but 
not in the program liave picked up methods or material from 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- PraJect mentions that a University has instituted teacher 
training cotirses in bilingual education to meet staff devel- 
opment needs 

26.0 PiOLE OF EVALUATOr. 

26.1 Evaluator has field tested, on a group of children who are of 
the same language, culture and grade levels as the children in 

the bilingual program: 26.1 

0- not mentioned „ n 

1- published measures Eval. in C 71 

2- staff developed measures tteport pO^ 

3- staff translations of published measures 
^-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26.2 

0- not mentioned 
no-never 

C 71, v.lQ 1-°"°^ °l ^^^"g y^^"" twice or 3 tlmea 
' ^ 2-more than twice 

S^e X^W>f 3-regularly 

^ 0 dL i^-otlier (specify) 

26.3 Evaluator has met witu teachers: 26.3 — ^ 

3-not mentioned 
lo-never 

V/ 1-once or twice during year 

X^Ktj^ 2-^aore than tvdce 

3- regularly 
4.-other (specify) 

^ 71,PP.8,ld6-# of visits not specified 

27.0 EVALUATION PROCEDUTJi; 

27.1 0-hot specified 27.1 

1- A comparison group has been chosen 

pre A in 2-A comparison group will be chosen Eval in C 71f p«4 
C 71, p.5 

27.2 0-not specified (mark all that apply) 27.2 p^4,6,8 
x/ 1 -Pre- tests have been given to project groip or saii?:lc 

X^Coy 2- " will be 

at 0 c ^ 3-Post- tests I;ave been given to project group or sample 

4- " will be " " 

5- Pre-tests have been given to comparison group 
• 6- " will be " " 

7^ost-tests have been given to comparison group 
8- " will be " " 



group to whom tests will be given not specified, l#e., whether 
E-Dom or ilE-Dom. 



Braluation Visit and Report Schedule 



April 1 & 2, 1971 

Xhe eraluator will perfoni a two diqr on-site visitation 
in this order: 

mm Meet with teachersy coordinator« and director to evaluate 
field tests • 

b« Evaluate activities under parts III and IV of pp« 52-53 • 

c« AsBBBS Miami Linguistic Reading test infomation* 

dm Assist director on outlining one performance objective 
for language artSf and one for social studies for each 
three (3) grade levels* 

April 20« 1971 

Delivery of Interim evaluation report* It should includes 

1« Report on pre*test scores 

2« . Report on test development progress 

3« Copies of rough draft of tests 

km Scores on field test 

5« Results of teacher f directory and evaluator conference 
on April 

6« Anogress report on activities listed on pp« 52*53 of 
(1970-1971) proposal f in reference to ma n a g ement and 
communications • 

7m Eetimate of Miami Linguistic Reading levels provided by 
director to evaluator* 

June 10« 1971 

nirector*maile all test results to evaluator* 
June 3O9 1971 

Selivmry of final report with copies of refined tests* 
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PROGRAM MODIFICATIONS 

We suspect the current testing program using standarlzed 
tests is not relevant to the children in the target school. Minor 
revisions a*e necessary in aligning the instructional and evaluation 
components. A great deal of attention is focused on the modif- 
ication of instructional objectives. 

Ue have established a plan for placing the program on a 
total Behavorial Objective basis. Upon the complete develop- 
r«nt of this plan, we have developed tests to measure the degree 
of completion of the objectives. These tests have been "rated- 
out" and we feel that sound base-line data for our program will 
er«rge. During this developmental period we have depended on 
teacher. Coordinator and Director assessment of the program. 

Regular standarized tests were administered as planned 
(p.65, 1970-71 Proposal), but due to some dissatisfaction with 
evaluation procedures other resources were sought to make the 
evaluation reflect more accurately the accomplishment level of 
students In the target school. 
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The LEA is naking a consnitment to further develop more precise instruissnts 
in the areas listed below prior to the implementation of the econd-year 
program and feels at this time that a finalized plan would be impractical 
due to lack of additional baseline data and research. The areas in 
question are: 

- A complete listing of materials to be used. 

- Formal tests to be implemented. 

- A finalized evaluation design. 

We are asking more time in submitting the above requirements with the 
commitment to study and select more thoroughly. Although basic evaluation 
techniques will be alluded to we would prefer an evaluation outline and 
document plan similar to the one used this year. 

The objectives for the instructional program component are related to the 
local population as described and to the global objectives given above. 
Of course the objectives for a) first year and b) second year instruction must 
be considered as steps toward the accomplishment of these long-range goals. 

Instructional Program Component 

Objectives for this component are divided into first and second year, and 
then into product and process objectives. The objectives are further grouped, 
where appropriate, into skill areas, and may also be identical for both languages. 
(Koto, there is no desire to lock the children into grades. It is expected for 
example that some children might reach first year objectives during the 
second year.) 



